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and adequately met in our shelters and services. We committed to our funders that we would
develop a new model of delivering services in our member organizations. This eladould be
Ei DI AT AT OAA AU OEA OOA i1 &£ 606ii1 066 OEAOG OOAEAE
modules were developed which are intended to enhance staff understanding of the culture and \
historical background ofAboriginalpeople in Saskatbewan. Embedded in these modules are the

tools which we believe will result in developing the skills of our employees so that they can most
effectively support Aboriginalwomen in their struggle to lead lives free from violence. In addition,

this model and these tools can be beneficial to all the women served by PATHS Member Agencies,
regardless of their cultural background.

Terminology

The wordQAboriginal * has beenusedin recent yearso mean the people that first inhabited the land
O) 1 A E ¢ Adndti@iGvdrd thabcan be used to refer to the people who originally lived in a place
Since 1982the word Aboriginalalso has a specific meaning in the Canadian constitution where
Aboriginal people aredefined as includingFirst Natiors (Indian), Métis and Inuit people?

Traditions

In these modules weare using the word Aboriginal to refer generally to the traditions of Canada

first peoples. However, we recognize that vinile there are commonalities amondrirst Natiors, Métis

and Inuit people in Caada and Saskatchewan, there are also many differences. Much of the materia’;
in this document is based ocommonly heldFirst Natiors traditions, and much is from Cree traditions. £
Today,First Natiors, Métis or Inuit individuals and communities may followlder traditions, may

prefer to follow European Christiarbeliefs, orhave cultural ways that are based opoth traditions. In
working with the women who use our serviceswe need to understand the traditions, but also
recognize and respect that each persowill have their own approach.The broader indigenous 7
practices, Canadian Aboriginal traditions and experiences of colonization in Canada that are discus}
in this manual will not apply fully to alFirst Natiors, Métis or Inuit women, but provide a history of a 1
background that at least has likely touched them in many ways.

There is so much to learn and understand about all thesaditions, how they were practiced in the
past and how they are being practiced in today's wotl@ihe material in this manual is a beginning for
us as we embark on this journey of understanding.

!Government of CanadaCanadian Constitution Acts 186982, @nstitution of Canada [s.35.1 (1982)}d Department of
Justice, Canada. http://laws.justice.gc.ca/en/const/ ahtdp://www.solon.org/Constitutions/Canada/English/ca_1982.html
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Themes

spend many hours talking with Lorna Rope,socialwork graduate from Carry the Kettlé=irst Nation
who wasliving in Regina. This model grew out of our conversations about the experiences of
Aboriginalpeoples in Saskatchewan, the circumstances that lead so ma&originalwomen to be )
fleeing violent rdationships, and thoughts about what they might need to heal from the detrimental ““”
effects of colonization and all its repercussions. | Ol A6 O EI OECEOO EI Ol ! A%
and culture and how this related to women in our shelters shaped wiw@merged as the four key ‘
themes of this manual These four themes are the subject of each of the four training modules.
Through exploring these themes, we feel shelter and service workers Widlve a good base for
forming a holistic understanding of thdives of Aboriginalwomen who have experienced violence.

The four key themes of the model are Circular Thinking, Colonization and the Historical Context, Th;
Effects of Culture Loss on ldentityand Values We felt it was important to start with the nodule on
circular thinking because it grounds us in the knowledge that tioriginalworldview is not the
same as the Western worldview. The concept of the circle is fundamentaliooriginal philosophy in
that it symbolizes a way of thinking, of creatigpp community, and of interacting with our environment.
By examining the circle and what it represents we can better come to understand the cultural roots
and current lived reality of theAboriginalwomen we seek to support.

The Tools

Each training modehas a number of tools that staff can use to help them better understand the
topic. These tools can also be incorporated into the organizati@mprogramming. You will see the
tools listed on the page that introduces each module. Within the moduthere will be a description of
the tool and there is a chance to practice using these tools in the Activities section of each module.
These tools centre on the four themes and can be used as concrete ways to illustrate the concepts. %

Talking Circles

One of the ols you will learn about is the Talking Circle. We encourage you to use talking circles
where indicated in the training modules. You will see®# symbol in front of activities where you can
use a talking circle for discussion.

The Final Product

Terri Hom, a University of Regin&ocial Work practicum student from the Lac Courte Oreille Tribe in
Wisconsin was tasked withputting all the material together into a format that could be used for
discourse and conceptualization gradually took shape into something that could support our staff in ;
their work. Stacey Kesternd Joanne Havelodk 0! 4 ( 3 & of Rés€arkma@d GOmmunications, ¢
added additionalOAOAAOAE AT A AAEOET C 1 AthdbeginAityOfEhe Ditiafve, A |
we formed an Aboriginal Shelter DirectorsAdvisory Committee Specifically, would like to '

ET OOOOAQEITA pOOPT OAOS 4 EffoftsEAD ié'l'éa,&é\c‘)abc‘ﬂédbé'fdy"
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acknowledge thecontributions of Rhonda Sugar, Anna Crowe (WISH Safe Hoysepnces
Montgrandj 1 06! PBDAR 1T AT 0@ O X GidanEv@ & dritoA Safe Haven)Cecile
Mistickokat (Waskoosis Safe ShelteMeadow Lakg, Karen SandersoiPiwapan La Rongg, and
Maggie Blondeau (Riel Housdreging.

Acknowledging the Elders
Terri consulted with Elder Norma Jean Bird for ideas for content and to ensure that the materials

important path.

As we began this work| identified myself most certainly as a linear thinker. Karen Sanderson, our ~

i, A 2T1TCAh OAd&lAasOT 1 Al
committed to finding out what that meant. As the project drew to a close, | felt | had indeed \
completed my circular journey. | wish everyone well as they embark on their own.

Diane Delaney
Coordinator
Provincial Association of Transition Housesd Services of Saskatchewan
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MODULEL CIRCULAR THINKING

Module Outline

Overview
The Aboriginalcommunication style is circular, as opposed to a linear style of communication.

Goal
To understand the meaning of circular thinking

Objectives

1 To understand the concept of interdependence using the Medicine Wheel
1 Tounderstand circularthinking and how it relates toAboriginal people.

Key Concepts

1 All things are interrelated. Circular thinking emphasizes how the interrelatedness of a situation
affects the person as a whole One needs to focus oall aspects ofa situationin order to maintain
health and weltbeing.

1 The Circlesymbolizesunity, wholeness, continuation, perpetuity, inseparability, completeness,
balance, security, equality, comfort and health.

Tools

1 Talking Circles
T Medicine Wheel

Readings

1. Talkirg Circles
2. TheMedicine Wheel
3. Circular and Linear Thinking

Activities

1. Interconnectedness

2. The Medicine Wheel as a Tool to Support Clients

3. The Principle®f Aboriginal Philosophyas a Tool to Support Clients

AN



Websites

Introductory Medicine Wheel: Cre®jibway Customs

http://intraspec.ca/intro-medicinewheel.pdf

Endangered Stones
http://www.virtualsk.com/current_issue/endangered_stones.html
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Readings

Reading 1

Talking Circles

http://www.saskschools.ca/curr_content/aboriginal_res/supplem.htm#12prins
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CCircles represent important principles ithe Aboriginalworldview and belief systems, namely,

interconnectedness, equality, and continuityAccording to traditional teaching, the seasonal pattern

of life and renewal and the movement of animals and peaplvere continuous, like a circle, which has

no beginning and no end.Circles suggest inclusiveness and the lack of a hierarchiey are found

throughout naturez &1 © ET OOAT AARh ET OEA 11T OAIT AT O 1T &£ OE/] OA

to west during the day. Circles are also used in the construction of teepees and sweat lodges. The

circular willow hoop, medicine wheel, and dream catcher are powerful symb®ISTalking circles X

symbolize completeness and equalitév.2

Guidelines for Talking Circles:

During the circle time, people are free to respond

however they want as long as these basic

considerations are followed:

1 All comments are addressed directly to the
guestion or the issue, not to comments another ¢
person has made.Both negative and positie
comments about what anyone else has to say
should be avoided. \

1 Only one person speaks at a time. Generally the
person holding the object speaksParticipants can
indicate their desire to speak by raising their \
hands. = : ‘ = :

f Silence is acceptableTheremustAA T 1T T ACAOEOA OAAAOQEIT O O KEA

1 Going around the circle in a systematic way invites each person to participate without a few voca—
participants dominating the discussion.

1 The group leader facilitates the discussion in a nardgmental way. In other words, instead of
OAOPT T AET C xEOE x1 OAO 1 EEAh OCOAAGG6 10 OCI '|'?&6ﬁ
OOAE AOh O) O1 AAOOOAT A Ui O AOA OAUET ¢ OEAO%BB&:

1 Speakers should feel free to express themselves in any way that is comfortableshmyring a
story, a personal experience, by using examples or metaphors, and soon.

2 Ontario Ministry of Education! AT OECET Ai 0AOOPAAOEOAOYd 4EA 4AAAEAOBEO 4 I1E

http://www.edu.gov.on.ca/eng/Aboriginal/strategygrOllancircle.pdf ¢

3 AOEAOAE A x A Rborigikah Thénied LessonGlas3 0D D1 AT AT OAT 2A01 OOAAOGS
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Reading 2

The Medicine Wheel

The teachings of the Medicine Wheel are orally passed down and provide the listeners with a mean:

to understand and improve themselves and #ir world from a spiritual perspective All the teachings
given with the Medicine Wheel begin with the drawing of a circldt represents constant movement
and change. The circle of the Medicine Wheel is cut into four segments of teachingsny Aboriginal
cultures share the belief that the number four is an important number; manlyinhgs and events occur
in fours. For example
Four directions (north, south, east, and west)
Four colaurs of human (red, white, yellow, and black)
Four seasons (winter, sumr, spring, and fall)
Four aspects of the individual (emotional, physical, spiritual, and mental)
Four stages of life (child, adolescent, adult, and elder)
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An Example of Medicine Wheel Teachings

The earth comprises four main elements: earth, wind, fire, and water. If one is abused, then the othe
three suffer. For instancewhen all of the trees are cut from an area, that site is at risk for a number ¢
problems. Erosion may occur because the water washed away the nutridatlen top soil. The wind
may blow down small trees, which no longer have the protection of a standiagd mature forest.

Fires can also start easily in a bush that is dry, has a ground of dead foliage and branches from the

trees. This teachlng shows that irdrdependence and balance of the ecosystem is critical to the
health of our natural environment.




Reading 3
Circular andLinear Thinking

Characteristics ofCircular Thinking

By Diane Delaney

Orhelndiaris symbois the circle, the hoopNature wants things tde round. The bodies of

human beings and animals haveaarners. With us the circle stands for the togetherness of
peopleand friends and peoplenited in peace while the pipe passes frband tohand. The

camp in which every tipi had its plasasalsoa ring. The tipi was a ring in which people sat in a &
circle and all théamilies in the village were in turn circles within a larger circle, pitie larger
hoop which was the seven campfires of the Simpresenting one nationThe nation was only a |
part of the universe, in the sun, which is round, or the stars, which are roihé. moon, the
horizon, the rainbow circles within circles, wh no beginning andho endé®

middle implies asense of harmony.Since &circle also encloses somethingt canalsobe seen to be
inclusive andprotective.

A circle implies repetition because if you keep following the line of the circle you find yourself in the
same place over and over again. r@ilar thinking therefore lends itself to narrative. Oral tradition
requires repetition so that the stories are remembered. Repeating stories makes you think about the)
messages and the values embedded in the stories so that they averpresent in yourmind and will \
guide you when you are making decisions.

OEA AAOOEGO AUAI AOs I AEOAT A AT 11T xO UTugethatl

the cycles continue unbrokerz the cycles of the seasons, the cycles of all life. You want to protect
these cycles because they are what ultimately sustain human life. We do not want to do anything tc/
the earth that will break these cycles. Theact that human life starts as a circle reminds us of our

intrinsic connection to the earth and its cycles.

A circle is nomational. It allows for intuitive thinking which often involves the use of emotions and
feelings. A circle makes you think abbthe mysteries that surround us that cannot necessarily be
explained by rational thinking such as the sun, stars and planets which are also circles. A circle allo}y

“Lame Deer, J.F & Erdoes, Rame Deer seeker of visioméew York: Washington Square Press, 1972, page .100, as quote[
in The Teachings of the Bear Clan: As told by Saulteaux Elder Danny Mu3tpeais Submitted to the College of Graduate




you to use your intuition to see the complexity of an issue because it deals with the Wwhceven
things that cannot be explained by rational scientific thinking.

of the moment, and not thinking about another place you would rather be. €lies make you think
carefully about the present.

at the centre of the circle:

AQNomen were namedfter the fire in the centre of the tipi which brought warmth and comfort.
In the Cree language, the centre, the firdsksvuptews Q76 1 ET iskivenArdore Fhén
one woman iskewawuk We were named after the firesskwuptew, and that is very powerful,
because it honours the sacredness of that fire.

always find your way back to anglace on the line by moving forward. With a circle you are always
consciousness about your actions because you will come back to the repercussions of your decisior;
as you journey around the circle.

Western thinking is typically considered to be lime. Linear thinking focuses on an end point. Itis
concerned with reaching a goal with little consideration to factors outside of the ones that take you
to that goal. In this way it is exclusive thinking. It can inhibit us from reflecting on the conserces
of our actions because reaching the goal is more important than the journey. Linear thinking
demands scientific rigor and the ability to manipulate our environment to achieve what a person
thinks is desirable. Linear thinking is individual focusbdcause the goal is the priority not necessarily £
what is around you. Linear thinking is a productive way to think when you want to make change
quickly. It keeps you focused on what you want to achieve.

in a linear fashion we do not focus on sharing scanesources. Rather we focus on producing more |
so that no one has to do with less. There is little striving for harmony and balance.

*Elder Mary LeeQ# OAA | . AEE U A htth:Bngyw. tokdirdetibisteibings.com/transcripts/cree.html, Four
Directions Teachings2006.
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your circle. Circles allow you to listen better because you are not walking away but are always
walking with others. Ciras make you think about who is in your circle and what they need. So, whe
you do reach a decision on what course of action is required or what change needs to be made, yoL
will have considered as comprehensively as possible the consequences of your aetis

There can be a great divide between those who think in a linear way and those of the circular

persuasion. The two symbols are opposite in many ways. When you are accustomed to thinking or

way it is difficult to think differently. We then find idifficult to communicate with one another
because we hold different values and priorities. We all share this planet, however, and we are all
interconnected and we must find a way for all of us to be part of the circle. Perhaps itis as Tarnas
saysin the following quote, that our linear thinking has been a necessary trajectory taking us towards
the circle.

s Jung prophesied, an epochal shift is taking place in the contemporary psyche, reconciliai

between the two great polarities, a union of oppositts A 8 OAAOAA | AOOEAC

feminine [circular]. And this dramatic development is not just compensation, not just a return
the repressed, as | believe gthas all along been the underlying goal of Western intellectual an
spiritual evolution. For the deepest passion of the Western mind has been to reunite with the
ground of its being4 EA AOEOET ¢ EI POI OA 1T £ OEA 7A008C

dialectical quest not only to realize itself, to forge its own autonomy, but also, finally, to recov’y

its connection with the whole, to come to terms with the great feminine principle in life: to
differentiate itself from but then rediscover and reuniteith the feminine, with the mystery of

; life, of nature, of soul.And that reunion can now occur on a new and profoundly different level
from that of the primordial unconscious unity, for the long evolution of human consciousness

% prepared it to be capale at last of embracing the ground and matrix of its own being freely anc

. consciously. Theelos, the inner direction and goal, of the Western mind has been to reconnec
with the cosmos in a mature participation mystique, to surrender itself freely amgaously in

{ the embrace of a larger unity that preserves human autonomy while also transcending humat

’ alienatior %

%

Discussion Questions

1. What are the benefits of circular thinking?
2. How does circular thinking help when working with Aboriginal women?

® Tarnas, RichardThe Passion of the Western Mind: Understanding the Ideas That$teped Our World Viewarmony
Books, 1991, ppl43-4.
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Activities
Activity 1

Interconnectedness

Explore the concept of interconnectedness by developingyr own Medicine Wheel. Think of four
things that are interconnected. Think of as many as you can. Write yanswers in the circle. The
example belowshax O ET x O1 AT Oddiic@iond & A O A E @isEad&/ GERNGO O
elementary <£hool, high school, and finally a postecondaryschool.
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Once everyone has shared their ideas you can see how everything we experience is part of our
environment and is interconnected.

==

WMo o o ST @ o fcoX
SESEERSEEVEENED

==

P
P28




The Medicine Wheel as a Tool to Support Clients

As an example of how to use the Medicine Wheel with women who hegxperienced violence, you
can explore safetyplanning techniques across a range of elements.

PHYSICAL

= Safety During a Viclent
Incident

= Safety as | Prepare to
Leave

+ Safety for my Children

SPIRITUAL

faty and Drug or
ol Consumption

with a Protaction

ty for my Children

A

—)

A safety plan might deal only with how to escape in a crisis and get to a safe pl@eaddition to

A

aspects of being and keeping saf@’

A

o

A

5> "The Healing Journeyhttp://www.thehealingjourney.ca/main.asp

Activity 2
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Q Discuss how you might use the Medicine Wheel in dealing with other issteced by the
women and their children who us®ur services.

EMOTIONAL
# Safety in My Own Home

» Safety and my
Emotional Health

= Safety for my Children

MENTAL

» Safety on the Job and in
Public

= Safety Using my
Computer
{on the Internat)

* Safety for my Children
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Activity 3

The Principlesof Aboriginal Philosophy
as a Tool to Support Clients

@ Read the following principles then discuss how you might use these concepts to support client
in affecting change in their lives.

Principles of Aboriginal Philosophy?

something if we understand how it is connected teverything else.

Change: Everything is in a state of constant changéne season falls upon the otherPeople are

born, live, and die.All things change.There are two kinds of change: the coming together of things,
and the coming apart of things.Both kinds of change are necessary and are always connected to
each other. Change occurs in cycles or patternsThey are not random or accidental. If we cannot see <
how a particular change is connected it usually means that our standpoint is affecting parception.

The physical world is realThe spiritual world is real.They are two aspects of one realityThere are
separate laws which govern eachBreaking of a spiritual principle will affect the physical world and
vice versa.A balanced lifes one that honours both. People are physical and spiritual beings.

People can acquire new gifts, Ut they must struggle to do so.The process of developing new
PAOOI T Al NOAI EOEAO iA@E&@AAM@AAET@@O@@i&@@@ﬁﬁ‘
person learns in a whole and balanced manner when the mental, spiritual, physical and emotional
dimensions are involved in the process.

The spiritual dimension of human development has four related capacities: the capacity to have and{
respond to dreams, visions, ideals, spiritual teaching, goals, and theoyitee capacity to accept these |
as a reflection of our unknown or unrealized potentiathe capacity to express these using symbols in
speech, art, or mathematicsthe capacity to use this symbat expression towards action directed at
making the possible a reality.

People must actively participate in the development of their own potentialA person must decideo
develop their own potential. The path will always be there for those who decide to travel it.

Any person who sets out on a journey of selfevelopment will be aided. Guides, teachers, and
protectors will assist the traveler.

® Reprinted from: Saskatchewan Learning O! AT OECET Al 4 &£hBBENAA T, AAGAATT 20AQTAOA A DE
http://www.saskschools.ca/curr_content/aboriginalAboriginal_res/supplem.htm#12prins
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MODULE 2




HISI'ORICAL CONTEXT

Module Outline

Overview

First Natiors and Inuitpeople existed and thrived on tis continent well before the arrival of the first
European explorers. Théfirst peopled had their own culture and methods for collective decision
making to ensure the survival and growth of their nations. The impact of colonization einst Natiors

Canada.The processes that occurred also affectedétis people.

Goal
To understand the process of colonization in Canada and how it has affectdzbriginal people in the
past and present recognizing the differences in experiences @irst Natiors, Inuit andMétis people.

Objectives

9 To learn the history of colonization in Canada
1 To understand the relationship between colonization and the current state 8boriginal affairs.

Key Concepts

9 Prior to colonization, First Nationslnuit and other indigenouscultures existed and thrived in what
is now contemporary North America. While Europeans acquired land and goods, they effected
changes to the lives and cultres of the original peoples by imposing, often by force, European
cultures, traditions, and ways ofife.
The Residential and Industrial School System in Canada drastically affected the family structure f

Aboriginalpeople. Qiildrenwere not allowed to speak their language or practice any of their

children suffered from physical, sexual, and psychological abuse at the hands of school staff anc<
administrators. Many survivors of residential schools continue to deal with the devastating )
effects. The legacy of residential schooling is a major factor in the high rates of substance abust
suicide, and family dysfunction in Aboriginal communities.

Tools

PATHS Resource ManualUse the PATHS Resource ManudD1(o access additional reading
materials and other resources on the topic of Colonization and the Historical Context.




. Before the Europeans

. The Legacy of Colonizatioand the Importance ofTreaties

. PostContact Timelinegg Canada and Saskatchewan

. The Devastatingeffects o Residential Schools

. United Nations Declaration on th&Rights ofIndigenousPeoples(Booklet)

Activities
1. Review-Colonization and the Historical Context
2. The Legacy of Radential Schools

Websites
1 Aboriginal AffairsAT A . T OOEAOT $AOQGAT T PI AT O #A1T AAA
http://fnpim -cippn.inacainc.gc.ca/indexeng.asp

1
http://www.hiddenfromhistory.org/
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Readings

Reading 1

Before the Europeans
Introduction

Knowledge of the history of a peple strengthens our understanding of who they are and how they
came to be. To truly understand a people we must truly understand their historyAn accurate
understanding of the events that took place in the history of thAboriginalpeople of Canadalarifies

a process that results imarginalization and turmoil. Equipped with this knowledge, one can better
make sense of the struggles, challenges, and consequenoéshese events The history of
AboriginaHEuropean relations is painful and complex, haver, confronting this history with an open
mind and an open heart will only help in the fight to bring peace and health to our communities. The
future depends greatly on how we deal with our past, how we educate ourselves and our children,
and how wechoseto deal with current challenges and circumstances to ensure a healthy future.

Although a comprehensive review of the history of Aboriginal people in Canada is well beyond the
scope of this paper, an outline of salient historical events will provide much needed context for
understanding the current state of affairs and how to best aftess the needs of Aboriginal women
who are experiencing interpersonal violence.

Pre-Contact

Indigenous people existed and thrived in Canada well before the arrival of the first Europeans. First \
Nations and Inuit people were sovereign societies with strong communities, histories, traditions, anc?
culture. People belonged to distinct tribes and lals that spanned across North America. Bands anc/
tribes had their own histories, traditions, and processes by which they maintained peace and order.

Although they differed from traditional European methods of governance, First Nations people had
effective processes for decisiomaking and seHgovernance. Many of these traditions were orally <
passed from one generation to the next. They were heavily based on established customs and codi;js
of conduct.®

aeA #Al AAREAT % AUAI T DPAAEAR O. AGEOA 0AT Pi Ah |, AT COACAO?
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0005650
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Language and Culture

It is estimated that 51 052 distinct indigenous languages are spoken in Cana8&he people who
were originally living on the land which is now Saskatchewan came from a number of groups with
important diversity among the groups. The research that is available from early exploser
archaeological studies and First Nations oral traditions indicates that prior to European contact
Saskatchewan was a traditional homeland to people from the Chipewyan, Blackfoot, Cree and
Assiniboine language familie$ The territory occupied by the tibal groups had shifted through time
prior to European contact, but was subsequently hugely affected by European colonization.

Three main language groups have resided in the provincial area in recent history, with different
languages within those groups:

Athapaskan: Denesuliné (Chipewyan.)

Algonquian: Creg0 I AET Oh 3 x Ai buh 71 1T AT AT AN

Ojibway); Haaninin (Gros Ventre).

Siouanz Dakota, Nakota (Assiniboine), Lakota.
The most common First Nations languages today are Denksé, Cree (Plains, Swampy, Woodland),

aEAxo6h S$AET OAR 2 Méfd péopla mak alsh speak EriglidhA Brench or Michif.

Cultural practices changed over time as Aboriginal people moved from one area to another and as
iIdeas were shared among different groups.

With the support of some Christian church leaders, andrough the Indian Actprovisions that lasted
until 1951many First Nations practices wer@utlawed or limited, such asPotlatcheson the west
coast or any ceremony involving gifjiving, Sundance ceremonies and powows. The ability to
attend those events which were allowed waaffected byrestrictions on travel First Nations adapted
their ceremonies andvere tenaciousin continuing to practice many aspects of the cultureExhibition
associations encouraged powows and these gatherings helped promote and preserve crafts such
as beading, tanning, and makingaditional clothing, as well as traditional dancint**

McMillan, Alan DNativePeoples and Cultures of Canada: An Anthropological Overideuglas & Mclntyre, Vancouver,
1988.

"McMillan, Alan D. & Yellowhorn, Eldofirst Peoples in Canadaouglas & Mcintyre, Toronto, 2004, pp.-B.

rhe Office of the Treaty CommissioneFhe Fist Nations and the Newcomers Settle in What is Known as Saskatchewan:
Teaching Treaties in the Classroom, A Treaty Resource Guide for Grade 3, Field Tesb®@dt] AE@ ( O- AD
.AQGETT O 1T £ 3AOEAOAEAXx AT Saskatéhbvwai) AuQusi2608, Ap. #5A Dap créate® O q 6
Saskatchewan Indian Cultural Centre, Saskatoon, 1996.
http://www.otc.ca/siteimages/Grade%203%20TEFNATNSIWIKNAS. pdf

Bpettipas, Katherine, Severing the Ties that Bind: Government Repression of Indigenous Religious Ceremonies on the F  hiri
University of Manitoba Press, Winnipeg, 1994.

“$ AEOAOh OAOOEAEAh cd3BAx#kO1T OAUAOhAEDI ! OR QKEE-MASA OU I
nakataméakawiyahk Our Legacy: Essaydniversity of Saskatchewan, Saskatoon, 2@}8,183203.
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Territories in the 19" Century*

This map shows approximate tribal territories in the first half of the ¥@entury. Territories often
overlapped and some areas would have been unoccupied. These areas were different before
European contact and changed through time, e.g. the Saulteaux were originally from the area aroun
Sault SainteMarie in Ontario in the 17 century.

Chipewyan Dene/ Denesuliné
(Athapaskangroup, Denesuliné

languagé

o ARt N8 )
Western Woods Woodland Cree
(Algonquian group,WoodlandCree
language)

Historical names
are noted on the
map, with
original names
currently
preferred by the
First Nationsin
bold italic.

1 ' -t n 3

Plains Cre¢Algongquian group,PlainsCree language)

(Algonquian group,. a EA x 6
/Anishinaabemowin language)

Dakota(Siouan group, Dakota language)

Gros Ventre Atsina /
Haaninin
(Algonquian group Ahe/
A'ananinlanguage

Assiniboine
(Siouan group, Nakota language

Model, http://www.environment.gov.sk.ca/maps.

Cultural information from:

. AOGEOA 1 AOEAAT , AT COACAOR Ohtpdindrdative Arig@éAgA O 1 £ OEA
Sturtevant, William C, Editotiandbook of NorttAmerican Indians, Volume 6: Subarc8ajithsonian Institute, Washington,
1981, page ix, andolume 13: Plains, Pariplix.

Ward, Donald,The People: A Historical Guidethe First Nations of Alberta, Saskatchewan and Manitdki&th House,
Saskatoon, 1995, map page Vii.
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Reading2

The Legacy ofColonization and the Importance of Treaties

European Contact

empty and waiting to be settled. Despite the fact thatirst Nations and Inuipeoples had inhabited
this land forthousands of years European settlers held the belief that no person or group rightfully
owned this land and therefore it was there for the takingThe arrival of European explorers and
settlers changedthe original peopled @ay of life. It fundamentally affected the relationshipFirst
Nations and Inuitpeople had with the land, its resources, and their ability to grow and prosper as a
society.

Colonization

Colonization is the process by which one group systematicatkes over the land and culture of

and conducted by European settlers. Colonization drastically affectdécE A T OE C Eduliuies D /4 ]i
and ways of life. First Natiors and Inuitculture was systematically attacked through a succession of
events that were made possible through laws and legislation

Treaties

Treaties were signed betweerfrirst Natiors and the Crown of Englandlnuit and Métis people did not
sign treaties. In essence, treaties are peace and friendship agreements between two or more group:[ )
First Natiors peoples have a long history of oral treatyaking to settle disputes over land and end \
conflicts that resulted in war. They were using thgower of treaties well before European contact.
ForFirst Natiors people, treaties are powerful tools that need to be respected and upheld. They are/
promises made by two or more groups to improve relations and the wéking of all who are

involved. Wten a group keeps their promises and lives up to the expectations outlined in a treaty,
that group will maintain their integrity and trustworthiness.

Treaty making between Europeans anféirst Natiors began to take place early after European

contact. Although treaties were traditionally used bifirst Natiorsto encourage peace and stability,
Europeantreaty-making took on a different tone benefiting the Europeans Treaty making between

the two groups was also complicated because of differing traditions and often times opposing
ideologies, cultural, and spiritual perspectives. For examplgrst Natiors based much of their culture ||
and governance on unwritten, oral traditions. The power of languagéa 1 1T A3 O x1 OA
aspect of their way of life. European settlers however, brought with them what we know as the
written contract. This fundamental difference in communication and the transmission of thoughts




been a struggle forFirst Natiors across Canade have their rights fully recognized byrovincial and
federal governments and to have Canainsin generalrecognize the importance of thetreaties and
uphold their end of the bargain.

In Saskatchewan, treaties covered items such as access to land and water syst#rasjght to select

reserve land collectivelyprotection for traditional economic activity (hunting, fishing, trapping and
gathering), agriculture AAOAAOQOET T h EAAI OE AAOA j wikfAnkioe ofOT §E/
pestilence and famineannuities, taxation and military servicé® ’

O4EA OECTEIC T &£ 40AAGEAG T j =1 Qsqh dindiani Q )ql
peoples. Faced with the impending loss of the buffalo, the mainstay of their economy, they
knew that they had to adjust successfully to the changing circumstances or follow their four
legged quarry into possible extinction. They proved persistenegotiators in dealing with the

AOO pOT OEAARAA T AATET ¢c&EOI AT A T1GCIETC AOOEOQAI

Because of the TreatiessirstNations people who areregistered as having Status with the federal
government have certain rights in relation to services such as education and health and certain
restrictions in relation to thelndianAct. Some women and their children who hagdreviously lost their
Indian Status had someof their rights restored with Bill G31,An Act to amend théndianAct that was
passed in 1985.

Métis
O4EA MEtEA FOO &OAT AE &I O Oi EGAA Al i1 A8 métig ELJ #
people as one of the threeggroups of Aboriginal people living in Canada. Historically, the term
Qvétiso ADDPI EAA O OEA AEEI AOAT 1T £ &OAT AE A£0K (

English and Scottish traders and Dene women in the north. Today, the term is used broadly t/
describe people with mixedrirst Nationand European ancestry who identify themselves as
Métis, distinct from First Nationpeople, Inuit or norAboriginalpeople. Many Canadians have | \
mixed Aboriginaland nonAboriginalancestry, but not all identify themsetes asMétis. Note
that Métis organizations in Canada have differing criteria about who qualifies allétis
DAOOPT 856

TheMeétis National Council definedétis people as havinglescended fromFirst Natiors and the
initial European settlers (EnglistScottish, Irish and French)A person must also identify themselves

Yy EEEAA T £ OEA 40AAOU #1111 mitpOwnwiold GMBAVT TREADES/TredtyA Backgroubder,

Mwaiser, BillSaskatchewam New HistoryFifth House, Calgary, Alberta, 2005, p&. ”
) AT OECET Al | £ZEAEOO AT A .1 OOEAOT $AOAI T DI AT O #A1l AAAR
http://www.ainc-inac.gc.cal/ai/mr/is/info128ng.asp
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asMétis and be accepted by theMétis Nation.*® This would includedescendants of thePrairie
historical settlementsand someMeétis from Ontario and British ColumbiaSome pe@le who have
connections back to the early settlementbut do not have documentation still do consider
themselves adviétis.

Métis culture and spiritual practices are a blend of Indian and European roots, combined with a
creation of new traditions, such as clothingnusic, dances and the Michif language.

O4EA OPEOEO 1T £ OEA

roots of their Indian and European culture and languages. During the time of the fur trade, the
Métis middlemen, whox T OEAA AAOxAAT OEAEO AZE£AOEAO0OS

ET £ OAT AAA AU OEA 2 ThisAbweved didbdt méaA that MEBOA E 8 “;
relinquished their Indian cultural belief systems, and were comfortable blending them

01 CABEAOS8DHG

Métis people did not receive the same rights and benefits as First Nations did under the treaties. , n¢
were they confined to reserves.Instead of signing treatiesthe federal government issued scrip to
Métis people individually in an attempt toextinguishthe Aboriginal title of the Métis Scrip entitled

the bearerto a certain size of lancireaor amount of money but not a specific piece of land. It was
offered in regions where treates werebeing negotiated with First Natiors, or had already been
established. TwelveX T Bredd# AT | EOQOET 1 06 AT Oi Aissdedderdp o@ihe

years from 1885 to 1921 lends that are now parts of ManitobaSaskatchewan, Alberta and the
Northwest Territories. The process for giving out scripad many problems inconsistencies in
eligibility and how the scrip was administered anchallenges in communicating wittMétis people
who were living in remote locations Many Métis were convinced by land speculatorgo trade their
land for money, leaving them landless, tn migratory or living on road allowance&'Currently Métis
organizations have legaprecedentsand agreements on rights and self determinatiorelated to
matters such as food harvestingnd child welfare services?

http://www.pwhce.cal/entitlementsHealthServices.htm

Y6 EUET Ah Metidd 01l BGOKHOHh ET ' OAOUNR
University of Saskatchewan, Saskatoon, 200&).175176.

“Bent, op. cit., p. 18.

2 Métis Nation of Saskatchewan, http://www.mes.ca/main/
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Treaties in Saskatchewatt
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Post-Contact Timelinez Canada and Saskatchewan
Some Noteworthy Dates

1763 to 1906 Royal Proclamation Established British protection over unsettled land belonging to
Indian tribesand recognized Indian title to lands not already colonizefMétis were
not recognized.)® Issued by King George Ill to establish administration in territories/
ceded by France to Britain following the SO AT 9 A ARBO@hized hdian
hunting rights, forbade private purchaseandonlyallowed £1 O OEA OOAIT /o |
Indian groups to authorized representatives of the British Monarchestablished the &
constitutional framework for the negotiation of Indian treaties?’

185@ Province of Canaddegislation. In 1850An Act for the Better Protection of the Lands [”
and Property of Indians in Lower Cangadeld Indian lands in trust for Indian people,
but allowed the Commissionewof Crown Land€o do what he wished with that

the property occupied or enjoyed by them from trespass andjnjas an actto ‘
DOl OAAO OEA )T AEAT O AT A OEAEO 1T AT A0 AEOTI
AOOE I Elh ¥88vAniCiviization oindian Tribes Aatxpressly made assimilation

its goal ®

187G Fur trade communitiesT 3 A OE A O A E M shadedcOmmiunitiosvith a
largely First Nations and Métis population were established and thriving. These
communities included Cumberland dlise (the oldest continuous settlement in
Saskatcheway, Tle-a1a-Crosse, Buffalo Narrows, Southend (Reindeer Lake), Lac La %
Ronge, Pelican Narrows, Green Lake, La Loche and Fond du Lac.

1871 to 1921 First Nations Treaties signed in Canad&he following treaties were signed covering
portions of what is now Saskatchewan:

Treaty. 2 in1871 Treaty 6 in1876 and 1889

Treaty4in 1874 Treaty 8 in1899

Treaty5 in1875 Treaty 10 irl906
®3A0EAOAEAXxAT &EOOO . AGEIT O AT A -1 OGEO 2A1 AGEI 1 Oh O4E
http://www.fnmr.gov.sk.ca/community/fn-history/3 0
74 AT AREAT %] AUAT I DAAEAR O21 UAT 001 Al Al AGETT 1 & Qi Y&h |,

http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0006990
BIAOEAOAEAXxAT )1 AEAT #01 OO0AI #AT Sekdkdhewdn(Irdliariireh 1078 VE NOE A |
p. 4 http://www.sicc.sk.ca/saskindian/a78mar04.htm [ 4
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1876 and 195 Indian Act Thelndian Act @ve the federal government exclusive power over First
Nations and their land, essentially making the people wards of the stat¢ gave
government power to control the ways in which bands governed themselves
created a legal definitionfor Indian statusand promoted the policy of assimilation.
The Act cealt with the management of reserve land and communal monies. Indian
Agents enforced government policies and managétie financial affairs ofthe
reserves. Thelndian Acthas been amended buis still in force ?°

Residentialschools. Began as a national initiative.
Cree leadership.Saskatchewan Cree leaders met with Canadian government agent:&

Ol AEOAOOO / OOAxABO EAEI OOA O1 1
compensation for the loss of lands and traditional livelihood.

Northwest Rebellion. Led by Louis Riethe Métis of Batoche rebelled against the
Canadian Government as part of their continued movement to be recognized
politically and to be supported in their efforts to ensure economic and social
prosperity for their people. Rielvashanged for treason®

Big Bearimprisoned for treason., AOCAT U OAAT A0 A OAODI |
efforts to ensure that the treaties were honoured, Big Beavasfalsely accused of
supporting the Métis rebellion andvas convicted of treason and imprisoned for two
years. In prison he beameill and died shortly after his release.Eightwarriors were

also hanged for their involvement, the largest mass execution in Canadian histBry. [\

British North America Act TheBNA Act ceated the Canadian federatiomand
established federal and provincial responsibilities arhsuredthat the federal

Cil OAOT T AT O x1 O1I A AA OAODPI T OEAI A &I O
Métis people were not recognized.

# Roberts, JFirst Nations, Inuit, and Métis Peopl&imond Montgomery Publications, Torontc2006, p. 11466.

A0l U #AT AAEATA /11 ETAR o#AT AAA ET OEA -AEETCqd 4EA 2/
http://www.canadiana.ca/citm/specifique/rielreb_e.html

31Waiser,op. cit.,p. 165
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185to c. 121 Métis scrip. Scrip was dfered to many (ut not all) Métis instead of treaties The
federal government attempted to extinguishthe Aboriginal title of the Métis by
issuingscrip to the Métis individually The ertificate entitled the bearerto a specific
amount of land or money, but not a specific piece of landffered in areas where a
treaty had already been signewith Indian people orwas being negotiated. Twelve )
O( ABredel# i | | EOOET T 06 Al Oi Aissdeddodp rn1885-1920 E )
in lands that are now parts of ManitobaSaskatchewan, Alberta and thalorthwest
Territories.®

T T X Ol RésanrRag3System. The Pass System wasstituted asa temporary measure
during the Northwest Resistanceof 1885 to control andmonitor Indian people.
Indian peoplehad to get permission from the Indian Agento leave the reserve.An
Indian person who was absent from theeserve without a Pass was classified as a
criminal. Neither the Indian Act nor any other Federal legislati@mpowered the
Department to institute such a system.The PasSystem was still in use in the Treaty
4,5 and 7 areas as late as the mid 1930's. It was removed from the Indian Act in
19572

1897 to 1915 Prospering First Nations farm economies Farm ecormmies prospered during these
years. After this time success was stifled by the federal rules that required a permit [[‘»
from the Indian agent to sell goods offeserve and fines imposed upon white

settlers who bought goods off reserve®

Saskatchewarenters Confederation. TheCanadian government extinguisha
Aboriginal title in areas not covered by treaties orderto have unencumbered legal
access to as much land and resources as possible in SaskatchewaeCanadian
government promisel to compensae First Nations people by way of services and
support when necessary.

The Saskatchewan Elections Actike many other provincs, upon entering
Confederation,Saskatchewan disqualified Indians from voting.

$Bent, op.cit., p. 18.

B3I AOEAOAEAXAT &EOO0OO

% Waiser, op.cit., p. 175.

% Government of SaskatchewariThe Saskatchewan Elections Act, S.S. 1908, c. 2, saslfieferenced irMoss, Wendy Moss [
and GardnetO'Toole, ElaineO! AT OECETHEIO OO AUDP I Ad $ E O A GIFFEEav And Ca@d&nmenk Divsibrh
Government of CanadaNovember 1987RevisedNovember 1991http://dsp-psd.pwgsc.gc.ca/Collection
R/LoPBdP/BP/bpl#htm#A. The Federal and Provincial Franchise(txt)
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1917

1917

192@

1935

1936

1950

of Indian Affairsfor 20 yearsas ceputy superintendant general of Indian Affairs,
issued a directive to put an end to Aboriginal cultural practices as part of his policy ¢y
assimilation which was groundd in a belief in the inherent violence of Aboriginal
people and documented disdain for their culture and philosophy. Duncan is also )
famous for hisremarkO) xAT 6 O CAO OER* i £ OEA ) 'Iv/' A E

the land by white settlers and trappers, the traditional livelihood of the Aboriginal
peoples was greatly diminished.

Soldier Settlement Act. Over 72,000 acres of reserve lamwdas appropriated and
given to veterans of World War I. Indian veterans were not eligible to receive the
land.

treaty making a number of years previousl¥sirst Nations people begn to re-
organizeand formedthe Protective Association for Indians and Treatiesd other
organizations Thesegroups existed for the purposes of continuing to put pressure
on the Canadian governmetrto honour their treaty responsibilities®®

Saskatchewan Métis Society.The Society wastarted by Joseph Ross and Henry
McKenzie of Regindo solicit financial suppot from the government and settle land
claims®

John Baptiste Tootoosidravels to Ottawa. Tootoosis was the Saskatchewan
secretary for the League of Indians of Canada and highly regarded for his knowledg
of First Nations traditions. He travelletb Ottawa to advocate for the resolutions \
put forward by the League.

Inuit Right to Vote. "Esquimaux" were disqualified from voting federally in 19380
exemptions were offered for those whaoserved in the armed forces. The Inuit
obtained the right to vote in 1950

% Titley, Brian,A Narrow Vision: Duncan Campbell Scott and the Administration of Indian Affairs in Canadasity of
British Columbia Press, Vancouver, 198®,163184
3"Waiser, op. cit., p. 268.

3 |bid., p. 243.
% bid., p.316.

40 Moss,op. cit.
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19 Indian Right to Vote. Since colonial days,ating federally or provincially was
essentiallydenied to most Indians through requirements concerning
enfranchisement, property ownership, residence offeserve and laws based on
gender andracial discrimination. Some exemptions wemade for those who had
served in the military In 1960 the federagovernment granted Indian people the
universalright to vote federally without having to give up their Indian status’

1961 Compulsory enfranchisement.The compulsory enfranchisement provisions of the
Indian Act were eliminated in 1961, thus ending oakthe key components that had )
O0O0DbDT OOAA )1 AEAT AOOEiI EI AGET T OET AA c‘)[fz

1969 Provincialright to vote. Quebecwasthe last province to extendthe right to vote to

Indiansafter British Columbig1949, Manitoba (1952), Ontario (1954), Saskatchewar ;
(1960), P.E.I. (1963), New Brunswick (1963), and Alberta (1465).

1972 First jury duty. Indian people could not serve on juries because they were not

nameswere omitted £0T I O1T OA0OO08 1 EOOO Al i PEI AA
Indians served on a Canadian jumas January24,1972*

1976 Saskatchewan Indian Federated Collegafiliate d with the University of Regina
Formerly the Saskatchewan Indian Cultural Collegke collegeaffiliated with the
University of Regina.

1981 Kitsaki Development Corporation. One of the first examples of incorporated
economic development initiatives by First Nations communities. Nowalled the
Kitsaki Management Limited Partnershighey currently own shares in thirteen
operating companies which provide employment for people in thea Ronge ared”

1982 Canadian Constitution The Constitution afined Aboriginal people as including
Indian, Métis and Inuit people?®

“bid.

“2.APT Al AAExAAR O4EA )1 AEHp/wiwhriegleldafved @dmidatirdsithe-ihdiadkaotBigtokicald h
overview

“3Moss, op. cit.

*Ibid.

“ AA , A 211 cAKkitsaki ManAgemehtAimifed Padnership http://www.lIrib.ca/kmlp.php

6 Government d CanadaCanadian Charter of Rights and FreedpSthedule BConstitution Act 1982, Articles 15,25 and
28, http://laws.justice.gc.ca/en/charter/index.html
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without discrimination, and particularlydisallows discrimination based orace,
national or ethnic origin, colour, religion, sex, age anental or physical disability.
Article 28ensures that rights and freedomsre guaranteed equally to male and
female persons?’

1985 Bill G31 Allows reinstatement of women and their children who had lost their Indian '
Status due to marriage with a norStatus Indian or a nodndian, and for people who 1)
had lost their Status through voluntary or involuntary enfranchisemerit.

1991 td996  Royal Commission orAboriginal Peoples. Thethemesof the report were:
governance, land and economy, social and cultural issues and the Nortie report
also boked at women, youth, urban and historical perspective$hrough public
hearings Aboriginal communities across Caslawere visited Wideranging
recommendations called for a complete restructuring of the relationship between
Aboriginal and norAboriginal peoples?®

1992 Treaty Land Entitlement Saskatchewan andwenty -five First Nations signed the
Treaty Land Entitlement Framework AgreementEight separate but similar
agreements with individual First Nations have been signed since. This agreement i¢x
recognition that First Nations did not receive the land to which theyexe entitled
under the treaties. First Nations will receive approximately $595 million over 12 yeal
to buy up to2.28 million acres of land to add ttheir reserves®

2003 First Nations University of CanadaSaskatchewan Indian Federated College bame
the First Nations University of Canadand a full member of the Association of
Universities and Colleges of CanadBhe Universityoperates with a Board of
Governors under the jurisdiction of the Indian Governments of Saskatchewan, the
Federation of Sakatchewan Indian Nations™

" Ibid.
“Bentet.al,and' T OAOT 1T AT O T £ 3AOEAOAEAXxAT &EOOO . AGEI T O AT A
http://www.fnmr.gov.sk.ca/community/fn-history

YaEA #AT AAEAT %l AUAI I PAAEAR E®OEI OECEBAT 0AT BPI AOh
http://www.thecanadianencyclopedia.com/index.cfim?PgNm=TCE&Params=alARTA0011169
VIAOEAOAEAx AT &EOOO . AOEI 1 O ATA Al GXEOeAnir.dod skicdIdbds/ticd4 OA |
*LUniversity of Regina2012012 Undergraduate Calendar 285

35



http://www.fnmr.gov.sk.ca/community/fn-history
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=a1ARTA0011169
http://www.fnmr.gov.sk.ca/lands/tle/

Kelowna Accord The Accord was the result of arpcess of policy negotiations
aroundthe need for action and a new relationship between the Government of
Canada and Aboriginal peoples. Cre8anada roundtables coveretiealth, lifelong
learning, housing, economic opportunities, negotiations, andaccountability with
First Natons, Inuit, and Métissessions.The Accord esulted in @greements between
federal, provincial,andterritorial governments and leaders of five natnal aboriginal
organizationsET A1 OAET ¢ OEA . AGEOA 7 1tbikprdved
conditions for Aboriginal peoples®® It has rot yet beenimplemented.

Rights of Indigenous PeoplesOn November 12he Government of Canada
announcd it would endorse the UN Declaration on the Rights of Indigenous
Peoples, a norbinding document that describes the individual and collective rights
of indigenous peoples around the world?

*2patterson, Lisa L, QAboriginal Roundtable to Kelowna Accord: Aboriginal Polityegotiations, 20042005 Rolitical and
Social Affairs DivisionParliament of Canadayiay 4, 2006.

%1 AT OEGET Al | £ZAEO0O Al A . dataduis At@xémerst & Subpoit @ ithd Unled Makidnd A A h
Declaration on the Rights of Indigenous Peoé http://www.ainc-inac.gc.ca/eng/1309374239861
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The Devastating Effects oResidential Schools

Unveiling the Dark Side of Canadian History

The Residential and Industrial School System in Canada was a systematic attempt to eradicate the <
indigenousculture, worldview, and way of life. The atrocities that occurred during this time have hac)
devastating and lastg effects onAboriginalcommunities across Canada. The negative

can still be seen to this day. The tragic legacy of residential schooling is a major factbigh rates of
substance abuse, suicide, mental health problems, and family dysfunction.

The concept of assimilatinghe indigenouspeople by using formal education was first introduced by
%001 PAAT [ EOOET T AOEAO AndianABécd18P4/MblAcEd fuktlier réspolsibEity P &
on the federal government to assimilate children by means of education. This legislation set the sta

Qu
P~

7D

born out of racist thought that was pervasive throughout white Canada that perceiveadigenous
peoplesAO AAET ¢ OO1T AEOEI EUAASG AT A Al ETEAOCAT O B A

Throughout the history of the Residential School Systermdian, Inut and Métis and Inuit children
were separated from their families at a very young age, stripped of their language, culture, and
traditional ways, and forced to take on the beliefs of white, Christian Canada. Not only did residentii/
schooling fracture bords between children and their families and brutally cut the transmission of
cultural identity, survivors of the system have reported horrific accounts of physical, sexual,
emotional, and spiritual abuse. It is estimated that over 100,000 children attendbdse residential
schools across Canada.

'l OET OGCE 1100 OAOEAAT OEAT OAETT1 0 xAOA Al T OAY

not becaus of a sudden shift in moral thinking that brought the residential school system to an end.
)T OEA ZVYXP8O EO xAO AOOAAI EOEAA t®@Ehid@nadA OE AR
successfully as the government had planned. Further, many peopi¢has time held the belief that
60EA 1T AOEOAOGe OEI O1I A ET EAAO 110 AA CEOAT AA/
possible for them to compete with whites for jobs and positions in Canadian society.
The Residential and Industrial SchoBlystem was indeed a dark period in Canadian history. Without %

true understanding of the history of residential schools it is impossible to grasp the devastating
effects that it has had onAboriginal people across Canada




Residential Schools Institutbnal Timeline*
16201680z Boarding schoolswvere established forindian youth by the Récollets, a French order in
New France, and later the Jesuits and the female order the Ursulines. This form of schoolingdast
until the 1680s.
1800'sz Missionarieswere running several institutional schools.
182@ z Early church schoolsvere run by Protestants, Catholics, Anglicans and Methodists.
18427z Bagot Commission recommened training children in manual labour schools far from parents
1857 Gradual Civization Act legislatel the assimilation of Indians.
1860z Indian Affairswastransferred from the Imperial Government to the Province of Canada. The
Imperial Government had changed its policy from fostering the autonomy of native populations
through industry to assimilating them through education.
1847z Egerton Ryerson recommened domestic education and religious instruction for the Indian

population, focusing on agricultural training. This became a model for residential schools with
government funding.

1870191 Period of assimilation where the clear objective of both missionaries and government wa<
to assimilate Aboriginal children into the lower fringes of mainstream society. ‘

1876z Indian Actlegislated all Indian peoples as Wards of Fede@bvernment.
187% Davin Report caltd for churchrun, o OAOAOOA R DAGEIOBROLHOEBIAT 6
1883z Industrial Schoolswvere built far from reserves to limit parental and cultural influence.

1920z Indian Actlegislated compulsory attendance; childrerwere forcibly taken/ parents fined or
jailed.

193% 80 residential institutionswere in operation.

** Assembly of First Nation#ttp://www.afn.ca/residentialschools/history.html

*AT A 18(AOA

OAPOET OAA 11 O4EA #A1T AAEAT %l AUAI T DAAEASG xAAOEOAN
http://www.encyclopediecanadienne.ca/index.cfm?PgNm=TCE&Params=M1ARTM0012194 /
#"# . AxO O!OAOFH RATEGHRAAITT MAET T 1 Oh OEA 4000E AT A 2AAT T AE JEA
http://www.cbc.ca/news/canada/story/2008/05/16tfmelineresidentiatschools.html
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1948z Therewere 72 residential schools with 9,368 students.

1974z After the government gave control of the Indian edu@ation program to band councils and
Indian education committees over 34 per cent of staff members tidndian status.

197% A provincialTask Force on the Educational Needs of Native Pelgted recommendations from
native representatives to increase laguage and cultural programs and improve funding for native
control of education.

197% Only 15 residential schoolisere still open in Canada. Indian Affairs createnitiatives including
attempts to make the school administration more culturally aware of the needs of Aboriginal
students.

1980'sz Adult students began disclosing sexual and other abuses while attending the schaols
1986z The United Church of Canadarmally apologized to Canada'’s First Nations people.

1989z Non-Aboriginal orphans at Mount Cashel Orphanage in Newfoundland desallegations of
sexual abuse by Christian Brothers at the school. The case pithe way for litigation for residential

schod victims.

1990z Phil Fontaine, leader of the Association of Manitoba Chiefs, demaddhat the Catholic Church
recognize the physical and sexual abuse suffered by students at residential schools.

199% The Missionary Oblates of Mary Immaculate offed an apology to Canada'’s First Nations
people.

1993 The Anglican Church offexd an apology to Canada's First Nations people.

1994z The Presbyterian Church offedd a confession to Canada's First Nations people.

November 199 The Royal Commission ofsboriginal Peoples devotd a chapter to residential
schools.

19967 The last federally run residential school, the Gordon Residential School, alase
Saskatchewan.

1997z Phil Fontainewas elected National Chief of the Assembly of First Nations




Jaruary 7, 199& Report by the federal governmentGathering Strength: Canada's Aboriginal Action

Planincluded Statement of Reconciliation: Learning from the Pa&Sanadian government recognizk
and apologizel to those who experienced physical and sexual abe at Indian residential schools.

XA XA XS XS X XA XA XS XA XS XS X XS

1998z The United Church's General Council Executive offdla second apology to the First Nations
people of Canada for the abuse incurred at residential schools.

1998z The Assembly of First Nations establisti¢he Indian Residential Schools Resolution Unit.

2001z Canadian government begn negotiations with the Anglican, Catholic, United and Presbyterian
churches to design a compensation plan.

December 12, 200Z Presbyterian Church settle Indian residential schools compensation.

March 11, 2003 Agreement reached for the Canadian government to pay 70% of the compensation <
and the Anglican Church of Canada 30%, to a maximum of $25 million to compensate victims with v /i
claims of sexual ad physical abuse at Anglicarun residential schools.

September 19, 2007 The federal governmenapproved agreementto provide nearly $2 billion to the
former students who had attended 130 residential schools under the Indian Residential Schools
Settlement Agreement.

April 28, 2008z The federal government announcethe commencement of the Truth and
Reconciliation Commission on residential schools.

June 11, 2008Prime Minister Stephen Harper apologizkto former students of native residential
schools.

April 29, 2009z Pope Benedict XVI expressé'sorrow" to a delegation from Canada's Assembly of
First Nations for the abuse and "deplorable” treatment that Aboriginal students suffered at Catholic
churchrun residential schools.

June 10, 2009 The federal government appoirgéd the Truth and Reconciliation Commission for
residential schools.
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Saskatchewan Residential Schools
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(AN)

Anglican Church

(BP)

Baptist

(MD)

Methodist

(0C0)

Other

(PB)

Presbyterian Church

(RC)

Roman Catholic
Church

(UC)

United Church of
Canada

SK-1 Battleford Industrial School (RC) Battleford opened 1883; closed 1943.

SK-2 Beauval Indian Residential School (RC) Beauval; opened 1895; closed 1983;
nowMeadow Lake Tribal Council ds.Beauval I ndi a

SK-3 Cowesses Indian Residential School (Marieval Indian Residential School) (RC)
Marieval; opened 1936; closed 1975.

SK-4 Crowstand Indian Residential School (PB) Kamsack; opened 1888; closed 1913.

SK-5 St. Michael 6s | ndi(buckLiake$ndianeResiderdial Schaolh) o o |
(RC) Duck Lake; opened 1892; closed 1964.

SK-6 Emmanuel College (AN) Prince Albert; opened 1865; closed 1923.

SK-7 File Hills Indian Residential School (File Hills Colony School) (MD) Okanese
Reserve; opened 1889; closed 1949.

SK-8 Gordon Indian Residential School (AN) Punnichy; opened 1889; new school built
in 1911, burned down in 1929; reopened 1930; Government takes over school 1969;
closed 1996

SK-9 Guy Indian Residential School (RC) Sturgeon Landing; opened 1926; closed 1964.

SK-10 lle-a-la-Crosse Indian Residential School (RC) lle-a-la- Crosse; opened 1878;
closing date unknown

SK-11 Lake La Ronge Mission Indian Residential School (AN) La Ronge; opened 1914;
new school built in 1920; closed 1947.

SK-12 Muscowequan Indian Residential School (RC) Lestock; opened 1932;
closed 1981

SK-13a Prince Albert Indian Residential School (St. Albans Indian Residential School) (AN) Prin
Albert; opening date unknown; closed 1951

SK-13b Prince Albert Indian Residential School (All Saints Indian Residential School) (AN) Pi
Albert; opened in 1865; amalgamated with St. Albans in 1951 to become Prince
Albert Indian Residential School in 1951

SK-13c Prince Albert Indian Residential School (AN) Prince Albert; opened in 1951,
closed 1964

SK-14 Qu b App e Réselentiah Schoal(FortQudé Appel Il e I ndian Re:
Indian Residential School) (RC) Lebret; opened 1884; school burned down in
1908; closed 1969

SK-15 Regina Indian Residential School (PB) Regina; opened 1890; closing date
unknown

SK-16 Round Lake Indian Residential School (MD) Whitewood; opened 1886;
closed 1950.

SK-17 St . Anthonydés | ndi(@nionBRakesCGatthalic Indiaa | School
Residential School) (RC) Onion Lake; opened 1891; closed 1968.

SK-18 St. Barnabas Indian Residential School (Onion Lake Indian Residential School)
(AN) Onion Lake; opened 1893; school burned down in 1943; closed 1951.

SK-19 St. Phillips Indian Residential School (Keeseekoose Day School) (RC) Kamsack;
opened 1899; closed 1965.

SK-20 Thunderchild Indian Residential School (Delmas Indian Residential School) (RC)
Delmas; opened 1933; school was burned down by students in 1948
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Reading5
The Rights of Indigenous Peoples

TheUnited Nations Convention on Genocgtfiates that genocide is any of a number of acts committed
with the intent to destroy, in whole or in part, a national, ethnic, racial or religious group by:

1. Killing members of the group;

2. Causing serious bodily or mental harm;

3. Deliberately inflictingconditions of life calculated to bring about its physical destruction in
whole or in part;

4. Imposing measures intended to prevent births within the group;

5. Forcibly transferring children of the group to another group?
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Cree students attending the Anglica Lac La Ronge mission schal|
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%5 United Nations,Convention on the Prevention and Punishment of the Cofr@enocide, New York, 9 December 1948
http://www.un.org/millennium/law/iv-1.htm

®¥04ET O 3EAI O .10 4Ai1 , EAOG6 h run 0ab Ba RONQEisBidn OdhoolAind & Rohgidl b C
Ronge, Saskatchewan, March 1945. Bud Glunz, National Film Board of Canada , PA 134110
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Former Residential School Student

The school is gone now. But the hill where it stood is visible, down a dusty gravel road, from Lorne
Pratt's grandmother's house on the George Gorddrirst Nationin Saskatchewan. i8ing at the

ﬂ] kitchen table, Pratt looksout the window and remembers the evening when, as a-}2arold student,
he tried to commit suicide on the second floor of the old brick residene¢he only way he could think
of to escape the constant sexual abuse he had suffered over a fixgar period Now 32, an elegant
man with high cheekbones and deep, sad eyes, Pratt recalls how he wrapped an elastic belt around
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he was sent home to his mother, Leona, in Saskatoemever to return to the school. "It was," Pratt
says, "the happiest day of my life>®
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" Photos from Assemblyof First Nations http://www.afn.ca/residentialschools/history.html#
www.afn.ca/residentialschools/photos.html
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his neck and hanged himself from the metal frame of his bunk bed, feeling the elastic pull, struggling.‘/
for breath, finally blacking out.He was saved when school employees cut him down and rushed him 3
to a hospital in Regina, where he remained in a coma for five days. When he was finally dischargecs
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http://www.afn.ca/residentialschools/history.html
http://www.afn.ca/residentialschools/photos.html

Activities
Activity 1

Review- Colonization and the Historical Context

Answer the following statements as True (T) or False (F)

. The government wanted children to attend schools that were located near tingeserves.
. Residential schooling not only attacked First Nations languages, but storytelling too.

. The loss of traditional parenting skills is perhaps one of the most profound outcomes of the
residential school system.

. Missionaries respected the beliefef Aboriginal peoples.
. Aboriginal societies were largely governed by unwritten customs and codes of conduct.

. Many children in the residential schools died from tuberculosis because they were not
hospitalized

. Treaty 4 was signed on September 15, 1874.
8. Today, there are a total of 36 signatories to Treaty 4.

Match the word with the correct definition.
. Reserves A. An agreement between two states that has been formally
concluded and ratified
. Status Indian ___
. %0 O0AO0I ET AGETT T &£ A DPAIT PI AG6O
. Colonization ____

. A person who is registered as amdianunder the Indian Act.
. Assimilation

. Defined who was arnndian.
. Indian Act____

. Invasion, dispossession and subjugation of a people
. Cultural genocide

_ . A process in which a cultural group is absorbed by another and
. Treaties ____ takes on its cultural traditions

. Treaty Indian ____ . Areas of laml set aside for the use of Statukndians.

. Indianwho belongs to aFirst Nationthat signed a treaty with the
Crown.




1. FalsezO) £ OEAOA OAEIT1 0 AOA O OOAAAAAR xA 1 0G0
educate the children properly we must separate them from their families. Some people may say
OEAO OEEO EO EAOAh AOO EA xA xAT O O AEOEI EUA

Source:A federal cabinet minister, 1883, in Mille?,R.,Skyscrapers Hide the Heavens: A History$)f
IndianWhite Relations in Canagdaniversity of Toronto Press, 1989, p. 298/

2. Truez GGovernment and church officials who ran federahd provincial schools andlater,
teachers in provincial schools took hold of the storytelling that systematically shapes the thinking
and dreams of a people. Through school curricula, they have transmitted stories that claim to tel
history, what is right and wrong, what it mean$o be successful, and what constitutes the very 7
nature of the world. Stories, like language, embody cultuce

In an effort to resist cultural erosion by the mainstream media, the Inuit Broadcasting Corporatior
EAO 080001 AA OEA OI folm®df storEellingititatresonitds with the brad i AC
OOAAEOQET 1T 08 lGrvHact) Ebhriginal cdorfnfiiaation societies in Canada have establishe )
Aboriginal language use as vital to their storytellingdut, in many parts of Canada, Aboriginal
peoplesno longer speak their languageWhere English and French have become common, the
focus is on making sure that Aboriginal stories are not only told, but are told by Aboriginal
people8 6 )
Source: Castellano, Marlene, Davis, Lynne and Lahache, Lo&diors, Aboriginal Education:
Fulfilling the PromisgUniversity of British Columbia Press, 2001, pp-226

3. TruezO3 OOOEOI OO0 1T £ OEA OAEIT1 0 ETAx 111U OEA )EC
discipline of the teachers and caretakers in the schools. This became the way many of them then’;
controlled their own families. As each person learns to parent from thgarents, so the effects of
poor parenting skills became a legacy of successive generations. Several writers have noted, "hc
dysfunctional patterns of behaviour may be seen in the adult children of former students, leading <
them to conclude that: 'native clild-rearing patterns have been indelibly marked by residential
OAEIT1 O ET xAUuO OEAO xEIIT 1AO0O A& O QATAOAOQ{

Source: Where are the children? Healing the legacy of the residential scho«s
http://www.wherearethechildren.ca/en/bookcase/graded 112/chaptef3.html

4. Falsez CBeveral religious orders also came to the New World to convert tAgoriginal peoplesd
Source: Roberts, First Nations, Inuit, and Métigeoples

Edmond Montgomery Publications, Toronta2006, p.81.



http://www.wherearethechildren.ca/en/bookcase/grades-11-12/chapter-3.html
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5. Truez CBefore European explorers arrived in North Americkirst Nations and Inuit peoples lived
within their traditional territories8 8h@ir cultures and traditions ranged from nomadic lifegtes, ‘
such as those of the Plains peoples, to more permanent communities, such as the Haudenosaur<{:e
(Iroquois). First Nations and Inuit peoples felt a strong connection with nature, and their ways of |
living were closely linked to the land. AlthougRAboriginal societies did not have centralized,
official governments in the way that Europeans societies did, thesere seltgoverning through
unwritten customs and codes of conducé

Source: Roberts, First Nations, Inuit, and Métis People<}

EdmondMontgomery Publications, Toronto, 2006, 88.

6. Truez Orhe ongoing outbreaks of tuberculosis at the schools were taking a toll on the students' t
lives. This disease spread quickly through the poorly ventilated and overcrowded school
dormitories, and the malnourished and physically weakened students easily succumbed to the
infection. Thousands of residential school children died from tuberculosis and from the many
other ailments they contracted at the schools.

Source: Where are the children? Heallng tlegyacy of the residential schools. i )

BEA Cci OAOT 1 AT 660 O11 £AEEAEAT A OOE Olodlads andA O (‘[\EAO

%OEEI T O AAAAOOA OEAU xAOA AUET ¢ OAAAO AT A i OI

in not hospitalizing Indians and Eskimos with tuberculosis.
Source:The Globe and Makrriday, May 29, 1953.<

7. Truez Treaty 4 was signed on September 15, 1874 between Her Majesty the Queen of Great Bn{[ﬁ 1in
ATA vy OAPAOAOA #OAA AT A 3A01 OAkORrstNaiddE| T O CAO
including the Assiniboine, later signed adhesion to Treaty 4. !

Source: Filgk ET 1 O 108! Db A htip: Avwe.fhdickcdni/pdigittedy] 4 Istory.pdf

8. Truez 29 First Nations are from Saskatchewan, and 7 are from Manitoba. The Treaty 4 territory
covers most of sathern Saskatchewanpart of western Manitoba and part of southern Alberta. !
31 O0OAAd &EIT A (EI T O http:dnéviv.rddicon/plifs/te@yE A Aidtory#df C<



http://www.wherearethechildren.ca/en/blackboard/page-7.html
http://www.fhqtc.com/pdfs/treaty_4_history.pdf
http://www.fhqtc.com/pdfs/treaty_4_history.pdf

. G. Reserves are land bases with which Indian status is integrally connected that was set aside fCy
Indians and held in trust by the government through the Department of Indian Affairs.

. C Status Indians are people who have their names listed on tbiicial Indian Register maintained
by the federal government. Status Indians are entitled to certain rights and benefits under the /
law. Non-status Indians are those people who consider themselves Indians or members of a Firs
Nation but whom the government does not recognize as Indians under thadian Act either
because they are unable to prove their status or have lost status rights.giy women lost their
status rights by marrying norAboriginal First Nations or other men who did not have Indian
Status.) NonStatus Indians do not have the same rights and benefits as Status Indians.

. E. Colonization profoundly affected the culture andovereignty of the indigenous peoples.

the indigenous people, imposing, often by force, Europeans cultures, traditions, and ways of life.
This is the processf assimilation

. D.UnderthelndianAci T & TT1 U AEA EO AAEET A xEI xAO 0)
of Canadian citizens. For example, they did not have the right to vote. To end this, it introduced ¢
policy of enfranchiseénent (to grant the right to vote).

language. The children no longer undersod or practiced their traditions and customs. They no

ITTCAO OEAOAA OEAEO AZAAIT EI U800 AAI EAEO AT A c"),él\~
to describe the effect of residential schools on individuals and entire communities. \

. A. Since the 180s, many First Natioapeople have claimed that treaties have been misinterpreted
and that many treaties have not been honored. For example, the treaties did not include some |}
oral promises made by government negotiators.

. H. Treaty Indians is a term fort&tus Indians who belong to a First Nation that signed a treaty with}
the government.




Activity 2
The Legacy of Residential Schools

Thomas Moore before and after his entrance into the Indian Residential School in Regiha
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°Why are the tipis outside the gates? (See next page for the answer.*)

%9 Grhomas Moore before and after his entrance into the Indian Residential School in Regina in Saskatchewan in 1874,
Library and Archive€anada /N¥022474

%0 0.B. Buell / Bibliothéque et Archives Canada /PA TTd®Wh O, oi AT1 A ET AOOOOEAI T A E
1 2A@0i OEADOO AA 1 A A8sE ihdad AdudirdeSchools Alblurh [Eraphic dae i (@€R86-7-E).2 de
ioir ATT A ETADOOOEAT T A ETAEATT AR %@ EEMAEFEHEGH A AA ORA @ 18081 ¢
Archives nationales du Canada. 2002.06-2803.02.03http:// collectionscanada.gc.ca/pam_archives
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among the children of their children. The followmpstory describes how one child of a residential
school student, Darlene IsaaDowney, finally found peace in her troubled life

recalls how her mother shovd A

room properly. Some of her teeth were knocked out. Her mother took her into the bathroom and
AAOODPOI U xEPAA AxAu OEA AITT A OEAO xAO AOEDPD/
momi Uh 1 U OAAOE AOA CciilAAd OEA OAEAS 0)
stabbed her in the back for not putting enough water in a pot for spaghetti.

%OAT OOAT 1 Uh $1T x1T AU COAx O OEOAA | Arink AdpingRnk E 1
abuse would stop. Although she suffered cruelty at the hands of her mother, Downey now

Ol AAOOOAT AO EAO i1 OEAOGO AAEAOET 08 (AO 1T OE}C

xEAOA OEA xAO AAAOAT MAMOGEAGOAAS x EGCE AOEXAA & AIC |
)T =YYYh $1 xTU xAT O AAAE O EAO OAOAOOA EI
UATTT x OT OAho OEA OAEAS 4EA T A0 UAAO OEA

OEA #OAAOIT O O EAI P I A &I OCEOAB8S $00ET ¢ OEALC

AOAAOEA 11 EAOS ) O xAO OEA i1Ti1 AT O EAO DOAUAU\’
EAA 1T AAA PAAAARA xEOE iU 11186

that appear below.

1. How would you feel if, as a child/ou were forcibly removed from your home and separated
from your family for an extended period of time?

2. How do you think this would affect your relationship with your family?

3. How do you think it would affect your life as an adult?

*Answer from previous question on previous page:
Parents of the children had to camp outside the gates of the residential sch®ai the hopes of having
a chance to see their children.

Supplementary Discussion Questions
1. Do you believe colonization still exists in any form in Canadian society today?
2. What changes are happening to overcome and go beyond the effects of colonization?

®1Excerpted from AtkinsonGord,03 O O1 1 C 7 1 iWinlispeaKkefiD€xbndber 2004, p.6.
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I\/IODULE 3THE EFFECTS OBLTU
LOSSONIDENTITY

Module Outline

Overview
As in every culture, it is very important to consider the stages of personal identity development whers
looking at familypractices, values, beliefs and attitudes

Colonization greatly harmedhe cultural identity of Aboriginal people in Canada. Aboriginal spiritual
leaders, families and communities encourage the development of cultural identity, but there are
challenges m maintaining or regaining cultural practices. Aboriginal people are often living in two
different cultures.

Goal
To define the effects of cultue loss on identity.

Objective
To learn about cultue loss and how it affects identity.

Key Concepts

1 Thelndian Act was first passed by the Canadian Government in 1876 and although it has had sac
amendments, it is still enforced today. It defines who can claim Indian status, rights and duties of}
Status, the reserve system and sejovernment. Different terms are used to label people and it is
Ei B OOAT O Oi O1 AAOOOAT A OEAOGA OAOI On FAO
AAAAOO OAOOEAAOh AT A ET xsesedidenthy£E£AAO | Al OEC
Identity crisisis confusion, or an uncertai®U AAT 66 11 A80 pP1 AAA EI O}
AAl EAOGAA OEAO 1 1TA80 EAAT OEOU AOEOEO AZAEOOO i
conflict a person would face His ideas can be used to look at how Aboriginal people have been
affected by colonization.

1 Todaymany Aboriginal peopleare reconnecting with their culture, traditions, and language

Tools
T %YOEEOI 1860 ) AAT OEOU -1 AAI
1 Cradle BoardCraftand Grandmother Teachings




Readings
1. ldentifying Terms
2. The Effects of Culture Loss oldentity

Activities
1. UsinghOEEOI 160 ) AAT OEOU -1 AAI
2. Cradle Board Crafand Grandmother Teachings

Websites

1 Aboriginal Cultural Identity
http://www?2.brandonu.ca/Library/cjns/19.1/cjnsv19nol {3lpdf
Reconceiving Notions of Aboriginal Identity
http://iog.ca/sites/iog/files/content_files/Bourassa_Peachpaper.pdf

The Indian Act: Historical Overview
Jay Makarenko, Judicial System & Legal Issues, June 2, 2008.

http://www.mapleleafweb.com/features/the-Indian-act-historicaloverview
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Readings

Reading 1

ldentifying Terms®

The intentof providing these working definitions is not to make distinctions whickeparate or label
people. The intention is to clarify, educate, and create a sense of belonging and commonality for all.%

First Nations

A term that came into common usage in the 1970s to replace the word "Indian", this termhis tised
torefertothe AT 1 1 AAOEOA T AOEIT O 1T £ #A1 AAAGO AEEOO0O DA
used, no legal definition of it exists. Among its uses, the term "First Nations people" refers to both ‘
Status and NorStatus individuals. The term "First Nation" hdseen frequently used to replace the

xT OA ¢AAT Ae ET OEA ATii OTEOQUBO 1 AIAs8

Indian

The use of this term dates back tthe time of Christopher Columbus Henamed the people he met

on the eastern shores of the America@ndiansd when he was trying to find aoute to India.

Historically, the Federal Government used this label when referring to First Nations people.

Aboriginal

Theterm refers to the original inhabitants of a placer the descendants of the original inhabitants of
North America. The CanadiaConstitution recognizes three groups of Aboriginal peopldndians,

Meétis people and Inuit. These are three separate peoples with unique heritages, languages, cultura
practices and spiritual beliefs \

Inuit

The Inuit live throughout most of the Canadn Arctic andSubarctic in
1 the territory of Nunavut,
9 the northern third of Quebecin an areacalled Nunavik
1 the coastal region of Labrador, in an area called Nunatsiayut
1 invarious parts of the Northwest Territories, mainly on the coast of the ArctDcean and

formerly in the Yukon
Collectively these areas are known as Inuit Nunangat.

Métis
A person who seHlidentifies as Métis, is of historic Métislation Ancestry, is distinct from other
Aboriginal peoples and is accepted by the Métis Nation.

%2 Adapted from Saskatchewan Learnify O! Al OE C Edsdom PlahsE3A0 AN AT AT OAT 2A 01 OOA . JO6
http://www.saskschools.ca/curr_content/aboriginal_res/supplem.htm#12prins 4
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