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INTRODUCTION 
Thanks to funding from Status of Women Canada, PATHS was able to embark on a project that would 

ensure that the needs of the Aboriginal women using our member services were being appropriately 

and adequately met in our shelters and services.  We committed to our funders that we would 

develop a new model of delivering services in our member organizations.  This model would be 

ÉÍÐÌÅÍÅÎÔÅÄ ÂÙ ÔÈÅ ÕÓÅ ÏÆ ȰÔÏÏÌÓȱ ÔÈÁÔ ÓÔÁÆÆ ÃÁÎ ÅÍÐÌÏÙ ÉÎ ÔÈÅÉÒ ×ÏÒË ×ÉÔÈ ÃÌÉÅÎÔÓȢ  &ÏÕÒ ÔÒÁÉÎÉÎÇ 

modules were developed which are intended to enhance staff understanding of the culture and 

historical background of Aboriginal people in Saskatchewan.  Embedded in these modules are the 

tools which we believe will result in developing the skills of our employees so that they can most 

effectively support Aboriginal women in their struggle to lead lives free from violence.  In addition, 

this model and these tools can be beneficial to all the women served by PATHS Member Agencies, 

regardless of their cultural background.  

 

Terminology 

The word ȰAboriginal̀  ̀has been used in recent years to mean the people that first inhabited the land. 

Ȱ)ÎÄÉÇÅÎÏÕÓȱ ÉÓ another word that can be used to refer to the people who originally lived in a place.  

Since 1982, the word Aboriginal also has a specific meaning in the Canadian constitution where 

Aboriginal people are defined as including First Nations (Indian), Métis and Inuit people.1   

 

Traditions 

In these modules we are using the word Aboriginal to refer generally to the traditions of Canada`s 

first peoples.  However, we recognize that while there are commonalities among First Nations, Métis 

and Inuit people in Canada and Saskatchewan, there are also many differences. Much of the material 

in this document is based on commonly held First Nations traditions, and much is from Cree traditions. 

Today, First Nations, Métis or Inuit individuals and communities may follow older traditions, may 

prefer to follow European Christian beliefs, or have cultural ways that are based on both traditions.  In 

working with the women who use our services, we need to understand the traditions, but also 

recognize and respect that each person will have their own approach.  The broader indigenous 

practices, Canadian Aboriginal traditions and experiences of colonization in Canada that are discussed 

in this manual will not apply fully to all First Nations, Métis or Inuit women, but provide a history of a 

background that at least has likely touched them in many ways.   

 

There is so much to learn and understand about all these traditions, how they were practiced in the 

past and how they are being practiced in today`s world. The material in this manual is a beginning for 

us as we embark on this journey of understanding.  

                                                        
1 Government of Canada, Canadian Constitution Acts 1867-1982, Constitution of Canada [s.35.1 (1982)], and Department of 
Justice, Canada. http://laws.justice.gc.ca/en/const/ and http://www.solon.org/Constitutions/Canada/English/ca_1982.html  

http://www.solon.org/Constitutions/Canada/English/ca_1982.html
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Themes 

The development of these training modules was a collaborative effort.  I was fortunate to be able to 

spend many hours talking with Lorna Rope, a social work graduate from Carry the Kettle First Nation 

who was living in Regina.  This model grew out of our conversations about the experiences of 

Aboriginal peoples in Saskatchewan, the circumstances that lead so many Aboriginal women to be 

fleeing violent relationships, and thoughts about what they might need to heal from the detrimental 

effects of colonization and all its repercussions.  ,ÏÒÎÁȭÓ ÉÎÓÉÇÈÔÓ ÉÎÔÏ !ÂÏÒÉÇÉÎÁÌ ÐÈÉÌÏÓÏÐÈÙȟ ÈÉÓÔÏÒÙȟ 

and culture and how this related to women in our shelters shaped what emerged as the four key 

themes of this manual.  These four themes are the subject of each of the four training modules.  

Through exploring these themes, we feel shelter and service workers will have a good base for 

forming a holistic understanding of the lives of Aboriginal women who have experienced violence.   

 

The four key themes of the model are Circular Thinking, Colonization and the Historical Context, The 

Effects of Culture Loss on Identity, and Values.  We felt it was important to start with the module on 

circular thinking because it grounds us in the knowledge that the Aboriginal worldview is not the 

same as the Western worldview.  The concept of the circle is fundamental to Aboriginal philosophy in 

that it symbolizes a way of thinking, of creating community, and of interacting with our environment.  

By examining the circle and what it represents we can better come to understand the cultural roots 

and current lived reality of the Aboriginal women we seek to support. 

 

The Tools 

Each training model has a number of tools that staff can use to help them better understand the 

topic.  These tools can also be incorporated into the organizationȭs programming.  You will see the 

tools listed on the page that introduces each module.  Within the module there will be a description of 

the tool and there is a chance to practice using these tools in the Activities section of each module.  

These tools centre on the four themes and can be used as concrete ways to illustrate the concepts. 

 

Talking Circles 

One of the tools you will learn about is the Talking Circle.  We encourage you to use talking circles 

where indicated in the training modules.  You will see a  symbol in front of activities where you can 

use a talking circle for discussion. 

 

The Final Product 

Terri Hom, a University of Regina Social Work practicum student from the Lac Courte Oreille Tribe in 

Wisconsin, was tasked with putting all the material together into a format that could be used for 

ÉÎÓÔÒÕÃÔÉÏÎÁÌ ÐÕÒÐÏÓÅÓȢ  4ÈÁÎËÓ ÔÏ 4ÅÒÒÉȭÓ ÔÈÏÒÏÕÇÈ ÁÎÄ ÓÔÅÁÄÙ Åfforts , ÁÌÌ ÔÈÅ ÐÒÅÖÉÏÕÓ ÙÅÁÒȭÓ ÒÅÓÅÁÒÃÈȟ 

discourse and conceptualization gradually took shape into something that could support our staff in 

their work.  Stacey Kesten and Joanne Havelockȟ 0!4(3ȭ $ÉÒÅÃÔÏÒs of Research and Communications, 

added additional ÒÅÓÅÁÒÃÈ ÁÎÄ ÅÄÉÔÉÎÇ ÏÎÃÅ 4ÅÒÒÉȭÓ ÐÒÁÃÔÉÃÕÍ ÅÎÄÅÄȢ  At the beginning of the initiative, 

we formed an Aboriginal Shelter Directors Advisory Committee.  Specifically, I would like to 



 
3 

acknowledge the contributions of Rhonda Sugar, Anna Crowe (WISH Safe House), Frances 

Montgrand ɉ1Õȭ!ÐÐÅÌÌÅ (ÁÖÅÎȟ &ÏÒÔ 1Õȭ!ÐÐÅÌÌÅ), Vivian Cote (Yorkton Safe Haven), Cecile 

Mistickokat (Waskoosis Safe Shelter, Meadow Lake), Karen Sanderson (Piwapan, La Ronge), and 

Maggie Blondeau (Riel House, Regina).    

 

Acknowledging the Elders 

Terri consulted with Elder Norma Jean Bird for ideas for content and to ensure that the materials 

were authentic and accurate.  For myself I would like to acknowledge the guidance I received from 

Elder Inez Dieter and for the inspiration she provided to our Advisory Committee as we set out on this 

important path.   

 

As we began this work, I identified myself most certainly as a linear thinker.  Karen Sanderson, our 

%ØÅÃÕÔÉÖÅ $ÉÒÅÃÔÏÒ ÆÒÏÍ ,Á 2ÏÎÇÅȟ ÓÁÉÄ ÔÏ ÍÅȟ Ȱ)Ô ÉÓ Á ÃÉÒÃÌÅȟ ÍÙ ÄÅÁÒȟ ÉÔ ÉÓ Á ÃÉÒÃÌÅȢȱ  !Îd I was 

committed to finding out what that meant.  As the project drew to a close, I felt I had indeed 

completed my circular journey.  I wish everyone well as they embark on their own. 

 

Diane Delaney 

Coordinator 

Provincial Association of Transition Houses and Services of Saskatchewan 
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MODULE 1: CIRCULAR THINKING 

 

Module Outline 
 

Overview  

The Aboriginal communication style is circular, as opposed to a linear style of communication.   

 

Goal 

To understand the meaning of circular thinking. 

 

Objectives 

¶ To understand the concept of interdependence using the Medicine Wheel. 

¶ To understand circular thinking and how it relates to Aboriginal people. 
 

Key Concepts 

¶ All things are interrelated.  Circular thinking emphasizes how the interrelatedness of a situation 
affects the person as a whole.  One needs to focus on all aspects of a situation in order to maintain 
health and well-being. 

¶ The Circle symbolizes unity, wholeness, continuation, perpetuity, inseparability, completeness, 
balance, security, equality, comfort and health. 

 

Tools  

¶ Talking Circles 

¶ Medicine Wheel 
 

Readings 

1. Talking Circles  
2. The Medicine Wheel 
3. Circular and Linear Thinking 
 

Activities 

1. Interconnectedness 
2. The Medicine Wheel as a Tool to Support Clients 
3. The Principles of Aboriginal Philosophy as a Tool to Support Clients 
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Websites 

¶ Introductory Medicine Wheel: Cree-Ojibway Customs 
http://intraspec.ca/intro-medicine-wheel.pdf 

¶ Endangered Stones 
http://www.virtualsk.com/current_issue/endangered_stones.html 

 

References 

¶ Elder Mary Lee, Ȱ#ÒÅÅ ɉ.ÅÈÉÙÁ×ÁËɊ 4ÅÁÃÈÉÎÇȱ, 
http://www.fourdirectionsteachings.com/transcripts/cree.html , Four Directions Teachings, 2006.  

¶ Lame Deer, J. F. & Erdoes, R., Lame Deer seeker of visions, New York: Washington Square Press, 
1972, page .100, as quoted in The Teachings of the Bear Clan: As told by Saulteaux Elder Danny 
Musqua: A Thesis Submitted to the College of Graduate Studies and Research in Partial Fulfillment 
of the Requirements for the Degree of Masters of Education in the Department of Educational 
Foundations (INEP, by Michael Roger Relland, Prince Albert, Saskatchewan, 1998. 

¶ Ontario Ministry of Education, !ÂÏÒÉÇÉÎÁÌ 0ÅÒÓÐÅÃÔÉÖÅÓȡ 4ÈÅ 4ÅÁÃÈÅÒȭÓ 4ÏÏÌËÉÔ, 
http://www.edu.gov.on.ca/eng/Aboriginal/strategygr01lancircle.pdf 

¶ Richard Tarnas, The Passion of the Western Mind: Understanding the Ideas That Have Shaped Our 
World View, Harmony Books, 1991, pp. 443-4. 

¶ Saskatchewan Education, Social Studies 30: Canadian Studies Curriculum Guide. Regina, SK, 1997. 
Retrieved March 11, 2010 from http://www.sasked.gov.sk.ca/docs/social30/index.html   

¶ 3ÁÓËÁÔÃÈÅ×ÁÎ ,ÅÁÒÎÉÎÇȟ Ȱ!ÂÏÒÉÇÉÎÁÌ 4ÈÅÍÅÄ ,ÅÓÓÏÎ 0ÌÁÎÓ ɀ 3ÕÐÐÌÅÍÅÎÔÁÌ 2ÅÓÏÕÒÃÅÓȱ 
http://www.saskschools.ca/curr_content/aboriginal_res/supplem.htm#12prins 

¶ 4ÈÅ (ÅÁÌÉÎÇ *ÏÕÒÎÅÙȟ Ȱ&ÁÍÉÌÙ 6ÉÏÌÅÎÃÅ 0ÒÅÖÅÎÔÉÏÎ ÉÎ !ÂÏÒÉÇÉÎÁÌ #ÏÍÍÕÎÉÔÉÅÓȱȟ ΤΡΡΨȢ 2ÅÔÒÉÅÖÅÄ 
April 9, 2010 from http://www.thehealingjourney.ca/main.asp  

¶ Williamson, P. & Roberts, J. The First Nations Peoples, (2nd edition), Toronto, 2004. 
  

Ȱ)Æ ×Å ÃÈÏÏÓÅ ÔÏ ÔÒÙ ÔÏ ÕÎÄÅÒÓÔÁÎÄ ÁÎÄ 

sensibly appreciate Native Culture, way 

of life and spirituality, we must be willing, 

first to accept that there is involved here 

Á ÖÅÒÙ ÓÐÅÃÉÁÌ ×ÁÙ ÏÆ ȰÓÅÅÉÎÇ ÔÈÅ ×ÏÒÌÄȱȢ 

Secondly, and a necessary further step, 

we must make an attempt to 

ȰÐÁÒÔÉÃÉÐÁÔÅȱ ÉÎ ÔÈÉÓ ×ÁÙ ÏÆ ÓÅÅÉÎÇȢ 4ÈÅ 

implications are very serious. Quite 

simply, if we are not willing to consider 

ÁÎÏÔÈÅÒ ×ÁÙ ÏÆ ȰÓÅÅÉÎÇ ÔÈÅ ×ÏÒÌÄȱ ÁÎÄ 

take it seriously, we limit ourselves 

critically or eliminate entirely our chances 

of every really appreciating North 

!ÍÅÒÉÃÁÎ .ÁÔÉÖÅ ÍÙÔÈÏÌÏÇÙ ÁÎÄ ÌÅÇÅÎÄȢȱ  

- Quote from James Dumont (1976) 

file:///C:/Users/Terri/Desktop/Module%201.docx
file:///H:/Module%201.docx
http://www.fourdirectionsteachings.com/transcripts/cree.html
http://www.edu.gov.on.ca/eng/aboriginal/strategygr01lancircle.pdf
http://www.sasked.gov.sk.ca/docs/social30/index.html
http://www.saskschools.ca/curr_content/aboriginal_res/supplem.htm#12prins
http://www.thehealingjourney.ca/main.asp
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Readings 
Reading 1 

Talking Circles 

Ȱ4ÈÅ 3ÉÇÎÉÆÉÃÁÎÃÅ ÏÆ 4ÁÌËÉÎÇ #ÉÒÃÌÅÓȱ 

 

ȰCircles represent important principles in the Aboriginal worldview and belief systems, namely, 

interconnectedness, equality, and continuity.  According to traditional teaching, the seasonal pattern 

of life and renewal and the movement of animals and people were continuous, like a circle, which has 

no beginning and no end.  Circles suggest inclusiveness and the lack of a hierarchy.  They are found 

throughout nature ɀ ÆÏÒ ÉÎÓÔÁÎÃÅȟ ÉÎ ÔÈÅ ÍÏÖÅÍÅÎÔ ÏÆ ÔÈÅ ÓÅÁÓÏÎÓ ÁÎÄ ÔÈÅ ÓÕÎȭÓ ÍÏÖÅÍÅÎÔ ÆÒÏÍ ÅÁÓÔ 

to west during the day.  Circles are also used in the construction of teepees and sweat lodges.  The 

circular willow hoop, medicine wheel, and dream catcher are powerful symbolsȣȢ Talking circles 

symbolize completeness and equality.ȱ
 2
  

 

Guidelines for Talking Circles: 

During the circle time, people are free to respond 

however they want as long as these basic 

considerations are followed:  

¶ All comments are addressed directly to the 
question or the issue, not to comments another 
person has made.  Both negative and positive 
comments about what anyone else has to say 
should be avoided.  

¶ Only one person speaks at a time. Generally the 
person holding the object speaks.  Participants can 
indicate their desire to speak by raising their 
hands.  

¶ Silence is acceptable.  There must ÂÅ ÎÏ ÎÅÇÁÔÉÖÅ ÒÅÁÃÔÉÏÎÓ ÔÏ ÔÈÅ ÐÈÒÁÓÅȟ Ȱ) ÐÁÓÓȢȱ 

¶ Going around the circle in a systematic way invites each person to participate without a few vocal 
participants dominating the discussion.  

¶ The group leader facilitates the discussion in a non-judgmental way. In other words, instead of 
ÒÅÓÐÏÎÄÉÎÇ ×ÉÔÈ ×ÏÒÄÓ ÌÉËÅȟ ȰÇÒÅÁÔȱ ÏÒ ȰÇÏÏÄȱȟ ÔÈÅ ÌÅÁÄÅÒ ÃÁÎ ÁÃËÎÏ×ÌÅÄÇÅ ÏÒ ÃÌÁÒÉÆÙ ÃÏÍÍÅÎÔÓȟ 
ÓÕÃÈ ÁÓȟ Ȱ) ÕÎÄÅÒÓÔÁÎÄ ÙÏÕ ÁÒÅ ÓÁÙÉÎÇ ÔÈÁÔȢȢȢȱȢ 

¶ Speakers should feel free to express themselves in any way that is comfortable:  by sharing a 
story, a personal experience, by using examples or metaphors, and so on. 3 

                                                        
2 Ontario Ministry of Education, !ÂÏÒÉÇÉÎÁÌ 0ÅÒÓÐÅÃÔÉÖÅÓȡ 4ÈÅ 4ÅÁÃÈÅÒȭÓ 4ÏÏÌËÉÔ, 
http://www.edu.gov.on.ca/eng/Aboriginal/strategygr01lancircle.pdf 
3 3ÁÓËÁÔÃÈÅ×ÁÎ ,ÅÁÒÎÉÎÇȟ ȰAboriginal Themed Lesson Plans ɀ 3ÕÐÐÌÅÍÅÎÔÁÌ 2ÅÓÏÕÒÃÅÓȱȟ 

http://www.saskschools.ca/curr_content/aboriginal_res/supplem.htm#12prins 

http://www.edu.gov.on.ca/eng/aboriginal/strategygr01lancircle.pdf
http://www.saskschools.ca/curr_content/aboriginal_res/supplem.htm#12prins
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Reading 2 

The Medicine Wheel 
The teachings of the Medicine Wheel are orally passed down and provide the listeners with a means 

to understand and improve themselves and their world from a spiritual perspective.  All the teachings 

given with the Medicine Wheel begin with the drawing of a circle.  It represents constant movement 

and change. The circle of the Medicine Wheel is cut into four segments of teachings.  Many Aboriginal 

cultures share the belief that the number four is an important number; many things and events occur 

in fours.  For example,  

Four directions (north, south, east, and west) 

Four colours of human (red, white, yellow, and black) 

Four seasons (winter, summer, spring, and fall) 

Four aspects of the individual (emotional, physical, spiritual, and mental) 

Four stages of life (child, adolescent, adult, and elder) 
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An Example of Medicine Wheel Teachings 

 

The earth comprises four main elements: earth, wind, fire, and water. If one is abused, then the other 

three suffer. For instance, when all of the trees are cut from an area, that site is at risk for a number of 

problems.  Erosion may occur because the water washed away the nutrient-laden top soil.  The wind 

may blow down small trees, which no longer have the protection of a standing and mature forest.  

Fires can also start easily in a bush that is dry, has a ground of dead foliage and branches from the 

trees that were cut, and has dry soil because of sun overexposure caused by the absence of larger 

trees.  This teaching shows that interdependence and balance of the ecosystem is critical to the 

health of our natural environment. 
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Reading 3 

Circular and Linear Thinking 

Characteristics of Circular Thinking 

By Diane Delaney 

 

ȰThe Indian's symbol is the circle, the hoop.  Nature wants things to be round.  The bodies of 

human beings and animals have no corners.  With us the circle stands for the togetherness of 

people and friends and people united in peace while the pipe passes from hand to hand.  The 

camp in which every tipi had its place was also a ring.  The tipi was a ring in which people sat in a 

circle and all the families in the village were in turn circles within a larger circle, part of the larger 

hoop which was the seven campfires of the Sioux representing one nation.  The nation was only a 

part of the universe, in the sun, which is round, or the stars, which are round.  The moon, the 

horizon, the rainbow - circles within circles, with no beginning and no end.ȱ4  

 

What are the characteristics of the circle?  We can think of it as a line where the beginning connects to 

the end.  The centre is the same distance from every point on the line.  This equal distance from the 

middle implies a sense of harmony.  Since a circle also encloses something, it can also be seen to be 

inclusive and protective.   

 

A circle implies repetition because if you keep following the line of the circle you find yourself in the 

same place over and over again.  Circular thinking therefore lends itself to narrative.  Oral tradition 

requires repetition so that the stories are remembered.  Repeating stories makes you think about the 

messages and the values embedded in the stories so that they are ever-present in your mind and will 

guide you when you are making decisions.   

 

A circle is the shape that is most friendly to the environment because within the circle you can imagine 

ÔÈÅ ÅÁÒÔÈȭÓ ÃÙÃÌÅÓȢ  ! ÃÉÒÃÌÅ ÁÌÌÏ×Ó ÙÏÕ ÔÏ ÔÈÉÎË ÁÂÏÕÔ ÔÈÅ ÆÕÔÕÒÅ ÂÅÃÁÕÓÅ ÙÏÕ ×ÁÎÔ ÔÏ ÍÁËÅ Óure that 

the cycles continue unbroken ɀ the cycles of the seasons, the cycles of all life.  You want to protect 

these cycles because they are what ultimately sustain human life.  We do not want to do anything to 

the earth that will break these cycles.  The fact that human life starts as a circle reminds us of our 

intrinsic connection to the earth and its cycles. 

 

A circle is non-rational.   It allows for intuitive thinking which often involves the use of emotions and 

feelings.  A circle makes you think about the mysteries that surround us that cannot necessarily be 

explained by rational thinking such as the sun, stars and planets which are also circles.  A circle allows 
                                                        
4Lame Deer, J.F & Erdoes, R., Lame Deer seeker of visions, New York: Washington Square Press, 1972, page .100, as quoted 
in The Teachings of the Bear Clan: As told by Saulteaux Elder Danny Musqua: A Thesis Submitted to the College of Graduate 
Studies and Research in Partial Fulfillment of the Requirements for the Degree of Masters of Education in the Department 
of Educational Foundations (INEP), by Michael Roger Relland, Prince Albert, Saskatchewan, 1998. 
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you to use your intuition to see the complexity of an issue because it deals with the whole - even 

things that cannot be explained by rational scientific thinking. 

 

Circles are not about reaching a goal.  They can be about moving, but it is movement that is conscious 

of the moment, and not thinking about another place you would rather be.  Circles make you think 

carefully about the present. 

 

Within the circle there is a place for the female gender.  The female gender knows intimately of the 

connectedness of the circle because we are connected to life as it begins.  Some say that women are 

at the centre of the circle: 

 

ȰWomen were named after the fire in the centre of the tipi which brought warmth and comfort.  

In the Cree language, the centre, the fire, is iskwuptewȢ  Ȱ7ÏÍaÎȱ ÉÎ #ÒÅÅ ÉÓ iskwew, more than 

one woman, iskewawuk.  We were named after the fire, iskwuptew, and that is very powerful, 

because it honours the sacredness of that fire.ȱ5  

 

A circle does not ever leave permanently behind any part of the line that makes the circle.  You can 

always find your way back to any place on the line by moving forward.  With a circle you are always 

consciousness about your actions because you will come back to the repercussions of your decisions 

as you journey around the circle.    

 

Western thinking is typically considered to be linear.  Linear thinking focuses on an end point.  It is 

concerned with reaching a goal with little consideration to factors outside of the ones that take you 

to that goal.  In this way it is exclusive thinking.  It can inhibit us from reflecting on the consequences 

of our actions because reaching the goal is more important than the journey.  Linear thinking 

demands scientific rigor and the ability to manipulate our environment to achieve what a person 

thinks is desirable.  Linear thinking is individual focused because the goal is the priority not necessarily 

what is around you.  Linear thinking is a productive way to think when you want to make change 

quickly.  It keeps you focused on what you want to achieve.   

 

Much new knowledge and technological advances come as a result of linear thinking.  Many believe 

that these advances have added to quality of life.  But linear thinking does not consider the cost to the 

environment of what we accomplish.  We take resources from the earth without acknowledging the 

need for balance that the circle implies.  We take more than can be replaced.  While linear thinking has 

produced creative and useful things, it has also resulted in environmental destruction.  When we think 

in a linear fashion we do not focus on sharing scarce resources.  Rather we focus on producing more 

so that no one has to do with less.  There is little striving for harmony and balance. 

 

                                                        
5 Elder Mary Lee, Ȱ#ÒÅÅ ɉ.ÅÈÉÙÁ×ÁËɊ 4ÅÁÃÈÉÎÇȱ, http://www.fourdirectionsteachings.com/transcripts/cree.html , Four 
Directions Teachings, 2006.  

http://www.fourdirectionsteachings.com/transcripts/cree.html
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Advocates of linear thinking say that you can get stuck in a circle sometimes making it difficult to 

change circumstances that really do require change.  But circular thinking by its inclusive nature has 

the mechanism to incorporate the benefits of linear thinking.  Change can come from within a circle as 

people sit together and share ideas and agree together on actions that are good for the individual and 

the community.  Circles build consensus because you can always feel the presence of other people in 

your circle.  Circles allow you to listen better because you are not walking away but are always 

walking with others.  Circles make you think about who is in your circle and what they need.  So, when 

you do reach a decision on what course of action is required or what change needs to be made, you 

will have considered as comprehensively as possible the consequences of your decision. 

 

There can be a great divide between those who think in a linear way and those of the circular 

persuasion.  The two symbols are opposite in many ways.  When you are accustomed to thinking one 

way it is difficult to think differently.  We then find it difficult to communicate with one another 

because we hold different values and priorities.  We all share this planet, however, and we are all 

interconnected and we must find a way for all of us to be part of the circle.  Perhaps it is as Tarnas 

says in the following quote, that our linear thinking has been a necessary trajectory taking us towards 

the circle. 

ȰAs Jung prophesied, an epochal shift is taking place in the contemporary psyche, reconciliation 

between the two great polarities, a union of oppositesȡ Á ȣÓÁÃÒÅÄ ÍÁÒÒÉÁÇÅ ÂÅÔ×ÅÅÎ ÔÈÅ ÌÏÎÇ-

dominant but now alienated masculine [linear] and the long-suppressed but now ascending 

feminine [circular].  And this dramatic development is not just compensation, not just a return of 

the repressed, as I believe this has all along been the underlying goal of Western intellectual and 

spiritual evolution.  For the deepest passion of the Western mind has been to reunite with the 

ground of its being.  4ÈÅ ÄÒÉÖÉÎÇ ÉÍÐÕÌÓÅ ÏÆ ÔÈÅ 7ÅÓÔȭÓ ÍÁÓÃÕÌÉÎÅ ÃÏÎÓÃÉÏÕÓÎÅÓÓ ÈÁÓ ÂÅÅÎ ÉÔÓ 

dialectical quest not only to realize itself, to forge its own autonomy, but also, finally, to recover 

its connection with the whole, to come to terms with the great feminine principle in life: to 

differentiate itself from but then rediscover and reunite with the feminine, with the mystery of 

life, of nature, of soul.  And that reunion can now occur on a new and profoundly different level 

from that of the primordial unconscious unity, for the long evolution of human consciousness has 

prepared it to be capable at last of embracing the ground and matrix of its own being freely and 

consciously.  The telos, the inner direction and goal, of the Western mind has been to reconnect 

with the cosmos in a mature participation mystique, to surrender itself freely and consciously in 

the embrace of a larger unity that preserves human autonomy while also transcending human 

alienationȢȱ6  

 

Discussion Questions 

1. What are the benefits of circular thinking? 
2. How does circular thinking help when working with Aboriginal women?  

                                                        
6 Tarnas, Richard, The Passion of the Western Mind: Understanding the Ideas That Have Shaped Our World View, Harmony 
Books, 1991, pp. 443-4. 
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Activities 
Activity 1 

Interconnectedness 
 

Explore the concept of interconnectedness by developing your own Medicine Wheel.  Think of four 

things that are interconnected. Think of as many as you can.  Write your answers in the circle.  The 

example below sho×Ó ÈÏ× ÔÏ ÄÏ ÔÈÉÓ ÅØÅÒÃÉÓÅ ×ÉÔÈ ȬeducationȭȢ  ! ÃÈÉÌÄ ÆÉÒÓÔ goes to daycare, then 

elementary school, high school, and finally a post-secondary school. 

 

 Share your examples with the group. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Once everyone has shared their ideas you can see how everything we experience is part of our 

environment and is interconnected.    

[Type a quote 

from the 

document or 

the summary 

of an 

interesting 

point. You can 

position the 

text box 

anywhere in 

the 

document. 

Use the Text 

Box Tools tab 

to change the 

formatting of 

the pull quote 

text box.]  

 

Elementary School 

Daycare High School 

 

Post-Secondary 
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Activity 2 

The Medicine Wheel as a Tool to Support Clients 
 

As an example of how to use the Medicine Wheel with women who have experienced violence, you 

can explore safety-planning techniques across a range of elements.  

 

 

                        
 

A safety plan might deal only with how to escape in a crisis and get to a safe place. ȰIn addition to 

physical safety planning, however safety plans can also deal with the emotional, mental and spiritual 

aspects of being and keeping safe.ȱ7 

 

 Discuss how you might use the Medicine Wheel in dealing with other issues faced by the 

women and their children who use our services.  

                                                        
7 The Healing Journey, http://www.thehealingjourney.ca/main.asp 

http://www.thehealingjourney.ca/main.asp
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Activity 3 

The Principles of Aboriginal Philosophy 

as a Tool to Support Clients 

 Read the following principles then discuss how you might use these concepts to support clients 

in affecting change in their lives.  

 

Principles of Aboriginal Philosophy8 

Wholeness (Holistic thinking):  All things are interrelated. Everything in the universe is part of a single 

whole.  Everything is connected in some way to everything else.  It is only possible to understand 

something if we understand how it is connected to everything else.  
 

Change:  Everything is in a state of constant change.  One season falls upon the other.  People are 

born, live, and die.  All things change.  There are two kinds of change: the coming together of things, 

and the coming apart of things.  Both kinds of change are necessary and are always connected to 

each other.  Change occurs in cycles or patterns.  They are not random or accidental. If we cannot see 

how a particular change is connected it usually means that our standpoint is affecting our perception.  
 

The physical world is real.  The spiritual world is real.  They are two aspects of one reality.  There are 

separate laws which govern each.  Breaking of a spiritual principle will affect the physical world and 

vice versa.  A balanced life is one that honours both. People are physical and spiritual beings. 
 

People can acquire new gifts, but they must struggle to do so.  The process of developing new 

ÐÅÒÓÏÎÁÌ ÑÕÁÌÉÔÉÅÓ ÍÁÙ ÂÅ ÃÁÌÌÅÄ ȰÔÒÕÅ ÌÅÁÒÎÉÎÇȢȱ  4ÈÅÒÅ ÁÒÅ ÆÏÕÒ ÄÉÍÅÎÓÉÏÎÓ ÏÆ ȰÔÒÕÅ ÌÅÁÒÎÉÎÇȢȱ  A 

person learns in a whole and balanced manner when the mental, spiritual, physical and emotional 

dimensions are involved in the process.  
 

The spiritual dimension of human development has four related capacities: the capacity to have and 

respond to dreams, visions, ideals, spiritual teaching, goals, and theories; the capacity to accept these 

as a reflection of our unknown or unrealized potential; the capacity to express these using symbols in 

speech, art, or mathematics; the capacity to use this symbolic expression towards action directed at 

making the possible a reality.  
 

People must actively participate in the development of their own potential.  A person must decide to 

develop their own potential.  The path will always be there for those who decide to travel it.  
 

Any person who sets out on a journey of self-development will be aided.  Guides, teachers, and 

protectors will assist the traveler.  

                                                        
8 Reprinted from : Saskatchewan Learningȟ Ȱ!ÂÏÒÉÇÉÎÁÌ 4ÈÅÍÅÄ ,ÅÓÓÏÎ 0ÌÁÎÓ ɀ SuÐÐÌÅÍÅÎÔÁÌ 2ÅÓÏÕÒÃÅÓȱȟ 
http://www.saskschools.ca/curr_content/aboriginalAboriginal_res/supplem.htm#12prins 

http://www.saskschools.ca/curr_content/aboriginal_res/supplem.htm#12prins
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MODULE 2 

 

COLONIZATION AND THE 

HISTORICAL CONTEXT 

   

Ȱ)Æ ×Å ÃÈÏÏÓÅ ÔÏ ÔÒÙ ÔÏ ÕÎÄÅÒÓÔÁÎÄ ÁÎÄ 

sensibly appreciate Native Culture, way 

of life and spirituality, we must be willing, 

first to accept that there is involved here 

Á ÖÅÒÙ ÓÐÅÃÉÁÌ ×ÁÙ ÏÆ ȰÓÅÅÉÎÇ ÔÈÅ ×ÏÒÌÄȱȢ 

Secondly, and a necessary further step, 

we must make an attempt to 

ȰÐÁÒÔÉÃÉÐÁÔÅȱ ÉÎ ÔÈÉÓ ×ÁÙ of seeing. The 

implications are very serious. Quite 

simply, if we are not willing to consider 

ÁÎÏÔÈÅÒ ×ÁÙ ÏÆ ȰÓÅÅÉÎÇ ÔÈÅ ×ÏÒÌÄȱ ÁÎÄ 

take it seriously, we limit ourselves 

critically or eliminate entirely our chances 

of every really appreciating North 

AmericÁÎ .ÁÔÉÖÅ ÍÙÔÈÏÌÏÇÙ ÁÎÄ ÌÅÇÅÎÄȢȱ  

- Quote from James Dumont (1976) 
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MODULE 2: COLONIZATION AND THE 

HISTORICAL CONTEXT 

 

Module Outline 
Overview 

First Nations and Inuit people existed and thrived on this continent well before the arrival of the first 

European explorers.  The Ȱfirst peopleȱ had their own culture and methods for collective decision 

making to ensure the survival and growth of their nations.  The impact of colonization on First Nations 

and Inuit people has had devastating effects that continue to be seen and felt in communities across 

Canada.  The processes that occurred also affected Métis people. 

 

Goal 

To understand the process of colonization in Canada and how it has affected Aboriginal people in the 

past and present, recognizing the differences in experiences of First Nations, Inuit and Métis people. 

 

Objectives  

¶ To learn the history of colonization in Canada. 

¶ To understand the relationship between colonization and the current state of Aboriginal affairs. 
 

Key Concepts 

¶ Prior to colonization, First Nations, Inuit and other indigenous cultures existed and thrived in what 
is now contemporary North America.  While Europeans acquired land and goods, they effected 
changes to the lives and cultures of the original peoples by imposing, often by force, European 
cultures, traditions, and ways of life.   

¶ The Residential and Industrial School System in Canada drastically affected the family structure of 

Aboriginal people.  Children were not allowed to speak their language or practice any of their 

cultural ways.  Many children died of illnesses or diseases, such as tuberculosis.  Many Aboriginal 

children suffered from physical, sexual, and psychological abuse at the hands of school staff and 

administrators.  Many survivors of residential schools continue to deal with the devastating 

effects.  The legacy of residential schooling is a major factor in the high rates of substance abuse, 

suicide, and family dysfunction in Aboriginal communities. 

 

Tools  

PATHS Resource Manual ɀ Use the PATHS Resource Manual, 2010 to access additional reading 
materials and other resources on the topic of Colonization and the Historical Context. 
 



 
19 

Readings 

1. Before the Europeans 
2. The Legacy of Colonization and the Importance of Treaties 
3. Post-Contact Timeline ɀ Canada and Saskatchewan 
4. The Devastating Effects of Residential Schools 
5. United Nations Declaration on the Rights of Indigenous Peoples (Booklet) 
 

Activities 

1. Review - Colonization and the Historical Context  
2. The Legacy of Residential Schools 
 

Websites 

¶ Aboriginal Affairs ÁÎÄ .ÏÒÔÈÅÒÎ $ÅÖÅÌÏÐÍÅÎÔ #ÁÎÁÄÁȟ Ȱ&ÉÒÓÔ .ÁÔÉÏÎ 0ÒÏÆÉÌÅÓ )ÎÔÅÒÁÃÔÉÖÅ -ÁÐȱȟ 
http://fnpim-cippn.inac-ainc.gc.ca/index-eng.asp 

¶ .ÁÔÉÖÅ 3ÕÒÖÉÖÏÒÓȭ 4ÅÓÔÉÍÏÎÉÅÓ ÏÆ #ÒÉÍÅÓ Against Humanity in Residential Schools 
http://www.hiddenfromhistory.org/   
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Readings 
Reading 1 

Before the Europeans 

Introduction  

Knowledge of the history of a people strengthens our understanding of who they are and how they 

came to be.  To truly understand a people we must truly understand their history.  An accurate 

understanding of the events that took place in the history of the Aboriginal people of Canada clarifies 

a process that results in marginalization and turmoil.  Equipped with this knowledge, one can better 

make sense of the struggles, challenges, and consequences of these events.  The history of 

Aboriginal-European relations is painful and complex, however, confronting this history with an open 

mind and an open heart will only help in the fight to bring peace and health to our communities.  The 

future depends greatly on how we deal with our past, how we educate ourselves and our children, 

and how we chose to deal with current challenges and circumstances to ensure a healthy future.   

 

Although a comprehensive review of the history of Aboriginal people in Canada is well beyond the 

scope of this paper, an outline of salient historical events will provide much needed context for 

understanding the current state of affairs and how to best address the needs of Aboriginal women 

who are experiencing interpersonal violence.   

 

Pre-Contact 

Indigenous people existed and thrived in Canada well before the arrival of the first Europeans.  First 

Nations and Inuit people were sovereign societies with strong communities, histories, traditions, and 

culture.  People belonged to distinct tribes and bands that spanned across North America.  Bands and 

tribes had their own histories, traditions, and processes by which they maintained peace and order.   

 

Although they differed from traditional European methods of governance, First Nations people had 

effective processes for decision-making and self-governance.  Many of these traditions were orally 

passed from one generation to the next.  They were heavily based on established customs and codes 

of conduct. 9 

 

  

                                                        
9 4ÈÅ #ÁÎÁÄÉÁÎ %ÎÃÙÃÌÏÐÅÄÉÁȟ Ȱ.ÁÔÉÖÅ 0ÅÏÐÌÅȟ ,ÁÎÇÕÁÇÅÓȱȟ 
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0005650  

http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0005650
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Language and Culture 

It is estimated that 51 or 52 distinct indigenous languages are spoken in Canada.10  The people who 

were originally living on the land which is now Saskatchewan came from a number of groups with 

important diversity among the groups.  The research that is available from early explorers, 

archaeological studies and First Nations oral traditions indicates that prior to European contact 

Saskatchewan was a traditional homeland to people from the Chipewyan, Blackfoot, Cree and 

Assiniboine language families.11  The territory occupied by the tribal groups had shifted through time 

prior to European contact, but was subsequently hugely affected by European colonization. 

 

Three main language groups have resided in the provincial area in recent history, with different 

languages within those groups: 

Athapaskan: Denesuliné (Chipewyan.) 
Algonquian: Cree ɀ0ÌÁÉÎÓȟ 3×ÁÍÐÙȟ 7ÏÏÄÌÁÎÄȠ .àËÁ×ó ɉ3ÁÕÌÔÅÁÕØɊ Ⱦ !ÎÉÓÈÉÎÁÂÅ ɉ0ÌÁÉÎÓ 
Ojibway); Haaninin (Gros Ventre). 
Siouan ɀ Dakota, Nakota (Assiniboine), Lakota. 

The most common First Nations languages today are Denesuliné, Cree (Plains, Swampy, Woodland), 

.àËÁ×óȟ $ÁËÏÔÁȟ .ÁËÏÔÁȟ ÁÎÄ ,ÁËÏÔÁȢ12  Métis people may also speak English, French or Michif. 

 

Cultural practices changed over time as Aboriginal people moved from one area to another and as 

ideas were shared among different groups.   

 

With the support of some Christian church leaders, and through the Indian Act provisions that lasted 

until 1951, many First Nations practices were outlawed or limited, such as Potlatches on the west 

coast or any ceremony involving gift-giving, Sundance ceremonies and pow-wows.  The ability to 

attend those events which were allowed was affected by restrictions on travel.  First Nations adapted 

their ceremonies and were tenacious in continuing to practice many aspects of the culture.  Exhibition 

associations encouraged pow-wows and these gatherings helped promote and preserve crafts such 

as beading, tanning, and making traditional clothing, as well as traditional dancing.13 14 

 
  

                                                        
10 McMillan, Alan D, Native Peoples and Cultures of Canada: An Anthropological Overview, Douglas & McIntyre, Vancouver, 

1988. 
11 McMillan, Alan D. & Yellowhorn, Eldon, First Peoples in Canada, Douglas & McIntyre, Toronto, 2004, pp. 6-7. 
12The Office of the Treaty Commissioner, The First Nations and the Newcomers Settle in What is Known as Saskatchewan: 

Teaching Treaties in the Classroom, A Treaty Resource Guide for Grade 3, Field Test Draft, !ÐÐÅÎÄÉØ ( Ȱ-ÁÐ ÏÆ 4ÈÅ &ÉÒÓÔ 

.ÁÔÉÏÎÓ ÏÆ 3ÁÓËÁÔÃÈÅ×ÁÎ ɉ,ÁÎÇÕÁÇÅȾ$ÉÁÌÅÃÔ 'ÒÏÕÐÓɊȱ Saskatchewan, August 2008, pp. 85-87, map created by 

Saskatchewan Indian Cultural Centre, Saskatoon, 1996. 

http://www.otc.ca/siteimages/Grade%203%20TFNATNSIWIKNAS.pdf   
13 Pettipas, Katherine, Severing the Ties that Bind: Government Repression of Indigenous Religious Ceremonies on the Prairies, 
University of Manitoba Press, Winnipeg, 1994. 
14 $ÅÉÔÅÒȟ 0ÁÔÒÉÃÉÁȟ ͼȱ4Á×Ï×ȱ 7ÅÌÃÏÍÅ ÔÏ 0Ï×-×Ï× #ÏÕÎÔÒÙȦȱȟ ÉÎ !ÖÅÒÙȟ #ÈÅÒÙÌ ÁÎÄ &ÉÃÈÔÅÒȟ $ÁÒÌÅÎe, kã-ËĂ-pѵ-isi-
nakatamãkawiyahk - Our Legacy: Essays, University of Saskatchewan, Saskatoon, 2008, pp. 183-203. 

http://www.otc.ca/siteimages/Grade%203%20TFNATNSIWIKNAS.pdf
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Territories in the 19th Century15 

This map shows approximate tribal territories in the first half of the 19th century.  Territories often 

overlapped and some areas would have been unoccupied.  These areas were different before 

European contact and changed through time, e.g. the Saulteaux were originally from the area around 

Sault Sainte-Marie in Ontario in the 17th century.  
 

                                                       

                                                        
15 Base map from Saskatchewan Ministry of the Environment, ȰMaps - Saskatchewan Interactiveȱ, using Digital Elevation 
Model, http://www.environment.gov.sk.ca/maps .  
Cultural information from: 
.ÁÔÉÖÅ !ÍÅÒÉÃÁÎ ,ÁÎÇÕÁÇÅÓȟ Ȱ.ÁÔÉÖÅ ,ÁÎÇÕÁÇÅÓ ÏÆ ÔÈÅ !ÍÅÒÉÃÁÓȱ http://www.native -languages.org  
Sturtevant, William C, Editor, Handbook of North American Indians, Volume 6: Subarctic, Smithsonian Institute, Washington, 
1981, page ix, and Volume 13: Plains, Part 1, p. ix. 
Ward, Donald, The People: A Historical Guide to the First Nations of Alberta, Saskatchewan and Manitoba, Fifth House, 
Saskatoon, 1995, map page vii. 

Western Woods / Woodland Cree  

(Algonquian group, Woodland Cree 

language) 

Plains Cree (Algonquian group, Plains Cree language) 

Saulteaux / Nàkawó / Plains Ojibwa 

(Algonquian group, .àËÁ×ó 

/Anishinaabemowin language) 

Assiniboine  

(Siouan group, Nakota language) 

Gros Ventre / Atsina / 

Haaninin 

(Algonquian group, Ahe / 

A'ananin language) 

Dakota (Siouan group, Dakota language) 

Chipewyan / Dene / Denesuliné 

(Athapaskan group, Denesuliné 

language) 

Historical names 

are noted on the 

map, with 

original names 

currently 

preferred by the 

First Nations in 

bold italic. 

http://www.environment.gov.sk.ca/maps
http://www.native-languages.org/
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Reading 2 

The Legacy of Colonization and the Importance of Treaties 

European Contact 

When the first Europeans set foot on what is now called Canadian soil, they believed that the land was 

empty and waiting to be settled.  Despite the fact that First Nations and Inuit peoples had inhabited 

this land for thousands of years, European settlers held the belief that no person or group rightfully 

owned this land and therefore it was there for the taking.  The arrival of European explorers and 

settlers changed the original peopleȭÓ way of life.  It fundamentally affected the relationship First 

Nations and Inuit people had with the land, its resources, and their ability to grow and prosper as a 

society. 

Colonization 

Colonization is the process by which one group systematically takes over the land and culture of 

another group.  In Canadian history, this was accomplished through a succession of events initiated 

and conducted by European settlers.  Colonization drastically affected ÔÈÅ ÏÒÉÇÉÎÁÌ ÐÅÏÐÌÅÓȭ cultures 

and ways of life.  First Nations and Inuit culture was systematically attacked through a succession of 

events that were made possible through laws and legislation.  

 

Treaties 

Treaties were signed between First Nations and the Crown of England.  Inuit and Métis people did not 

sign treaties.  In essence, treaties are peace and friendship agreements between two or more groups.  

First Nations peoples have a long history of oral treaty-making to settle disputes over land and end 

conflicts that resulted in war.  They were using the power of treaties well before European contact.  

For First Nations people, treaties are powerful tools that need to be respected and upheld.  They are 

promises made by two or more groups to improve relations and the well-being of all who are 

involved.  When a group keeps their promises and lives up to the expectations outlined in a treaty, 

that group will maintain their integrity and trustworthiness. 

 

Treaty making between Europeans and First Nations began to take place early after European 

contact.  Although treaties were traditionally used by First Nations to encourage peace and stability, 

European treaty-making took on a different tone, benefiting the Europeans.  Treaty making between 

the two groups was also complicated because of differing traditions and often times opposing 

ideologies, cultural, and spiritual perspectives.  For example, First Nations based much of their culture 

and governance on unwritten, oral traditions.  The power of language aÎÄ ÏÎÅȭÓ ×ÏÒÄ ×ÁÓ ÁÎ ÉÎÔÅÇÒÁÌ 

aspect of their way of life.  European settlers however, brought with them what we know as the 

written contract.  This fundamental difference in communication and the transmission of thoughts 

and knowledge has played a major role in the struggle to clarify the meaning of the treaties.  It has 
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been a struggle for First Nations across Canada to have their rights fully recognized by provincial and 

federal governments and to have Canadians in general recognize the importance of the treaties and 

uphold their end of the bargain.  

 

In Saskatchewan, treaties covered items such as access to land and water systems, the right to select 

reserve land collectively, protection for traditional economic activity (hunting, fishing, trapping and 

gathering), agriculture, ÅÄÕÃÁÔÉÏÎȟ ÈÅÁÌÔÈ ÃÁÒÅ ɉÁÃÃÅÓÓ ÔÏ ÔÈÅ ȰÍÅÄÉÃÉÎÅ ÃÈÅÓÔȱɊȟ relief in times of 

pestilence and famine, annuities, taxation and military service.16 

 

Ȱ4ÈÅ ÓÉÇÎÉÎÇ ÏÆ 4ÒÅÁÔÉÅÓ Τ ɉΣΪΩΣɊȟ Φ ɉΣΪΩΦɊȟ ÁÎÄ Ψ ɉΣΪΩΨɊ ÈÁÄ ÃÏÍÅ ÁÔ Á ÔÉÍÅ ÏÆ ÃÒÉÓÉÓ ÆÏr Indian 

peoples. Faced with the impending loss of the buffalo, the mainstay of their economy, they 

knew that they had to adjust successfully to the changing circumstances or follow their four-

legged quarry into possible extinction.  They proved persistent negotiators in dealing with the 

1ÕÅÅÎȭÓ ÒÅÐÒÅÓÅÎÔÁÔÉÖÅÓ ÔÏ ÅÎÓÕÒÅ ÔÈÁÔ ÔÈÅ treaties were not merely land transfer agreements 

ÂÕÔ ÐÒÏÖÉÄÅÄ ÍÅÁÎÉÎÇÆÕÌ ÁÎÄ ÏÎÇÏÉÎÇ ÁÓÓÉÓÔÁÎÃÅȟ ÅÓÐÅÃÉÁÌÌÙ ÉÎ ÔÉÍÅ ÏÆ ÓÉÃËÎÅÓÓ ÁÎÄ ÆÁÍÉÎÅȢȱ17 

 

Because of the Treaties, First Nations people who are registered as having Status with the federal 

government have certain rights in relation to services such as education and health and certain 

restrictions in relation to the Indian Act.  Some women and their children who had previously lost their 

Indian Status had some of their rights restored with Bill C-31, An Act to amend the Indian Act that was 

passed in 1985. 

Métis 

Ȱ4ÈÅ ×ÏÒÄ ȰMétisȱ ÉÓ &ÒÅÎÃÈ ÆÏÒ ȰÍÉØÅÄ ÂÌÏÏÄȢȱ 4ÈÅ #ÁÎÁÄÉÁÎ #ÏÎÓÔÉÔÕÔÉÏÎ ÒÅÃÏÇÎÉÚÅÓ Métis 

people as one of the three groups of Aboriginal people living in Canada. Historically, the term 

ȰMétisȱ ÁÐÐÌÉÅÄ ÔÏ ÔÈÅ ÃÈÉÌÄÒÅÎ ÏÆ &ÒÅÎÃÈ ÆÕÒ ÔÒÁÄÅÒÓ ÁÎÄ #ÒÅÅ ×ÏÍÅÎ ÉÎ ÔÈÅ 0ÒÁÉÒÉÅÓȟ ÁÎÄ ÏÆ 

English and Scottish traders and Dene women in the north. Today, the term is used broadly to 

describe people with mixed First Nation and European ancestry who identify themselves as 

Métis, distinct from First Nation people, Inuit or non-Aboriginal people. Many Canadians have 

mixed Aboriginal and non-Aboriginal ancestry, but not all identify themselves as Métis. Note 

that Métis organizations in Canada have differing criteria about who qualifies as a Métis 

ÐÅÒÓÏÎȢȱ18 

 

The Métis National Council defines Métis people as having descended from First Nations and the 

initial European settlers (English, Scottish, Irish and French).  A person must also identify themselves 

                                                        
16 /ÆÆÉÃÅ ÏÆ ÔÈÅ 4ÒÅÁÔÙ #ÏÍÍÉÓÓÉÏÎÅÒȟ Ȱ4ÒÅÁÔÙ "ÁÃËÇÒÏÕÎÄÅÒȱȟ http://www.otc.ca/ABOUT_TREATIES/Treaty_Backgrounder/ 
17 Waiser, Bill, Saskatchewan: A New History, Fifth House, Calgary, Alberta, 2005, .p. 164. 
18 !ÂÏÒÉÇÉÎÁÌ !ÆÆÁÉÒÓ ÁÎÄ .ÏÒÔÈÅÒÎ $ÅÖÅÌÏÐÍÅÎÔ #ÁÎÁÄÁȟ Ȱ&ÒÅÑÕÅÎÔÌÙ !ÓËÅÄ 1ÕÅÓÔÉÏÎÓ !ÂÏÕÔ !ÂÏÒÉÇÉÎÁÌ 0ÅÏÐÌÅȱȟ 
http://www.ainc-inac.gc.ca/ai/mr/is/info125-eng.asp  

http://www.ainc-inac.gc.ca/ai/mr/is/info125-eng.asp


 
26 

as Métis and be accepted by the Métis Nation.19  This would include descendants of the Prairie 

historical settlements and some Métis from Ontario and British Columbia.  Some people who have 

connections back to the early settlements but do not have documentation still do consider 

themselves as Métis. 

 

Métis culture and spiritual practices are a blend of Indian and European roots, combined with a 

creation of new traditions, such as clothing, music, dances and the Michif language.  

 

Ȱ4ÈÅ ÓÐÉÒÉÔ ÏÆ ÔÈÅ -ïÔÉÓ ÁÎÄ ÔÈÅ ÓÐÉÒÉÔÕÁÌ ÐÒÁÃÔÉÃÅÓ ÏÆ ÔÈÅ -ïÔÉÓ ÁÒÅ ÁÓ ÃÏÍÐÌÅØ ÁÓ ÔÈÅ ÁÎÃÅÓÔÒÁÌ 

roots of their Indian and European culture and languages. During the time of the fur trade, the 

Métis middlemen, who ×ÏÒËÅÄ ÂÅÔ×ÅÅÎ ÔÈÅÉÒ ÆÁÔÈÅÒÓȭ ÁÎÄ ÍÏÔÈÅÒÓȭ ÃÕÌÔÕÒÅÓȟ ×ÅÒÅ ÈÉÇÈÌÙ 

ÉÎÆÌÕÅÎÃÅÄ ÂÙ ÔÈÅ 2ÏÍÁÎ #ÁÔÈÏÌÉÃ #ÈÕÒÃÈ ȣ  This, however, did not mean that Métis 

relinquished their Indian cultural belief systems, and were comfortable blending them 

ÔÏÇÅÔÈÅÒȢȱ20 

 

Métis people did not receive the same rights and benefits as First Nations did under the treaties. , nor 

were they confined to reserves.  Instead of signing treaties, the federal government issued scrip to 

Métis people individually, in an attempt to extinguish the Aboriginal title of the Métis.  Scrip entitled 

the bearer to a certain size of land area or amount of money but not a specific piece of land. It was 

offered in regions where treaties were being negotiated with First Nations, or had already been 

established.  Twelve ΣΤ Ȱ(ÁÌÆ-Breed #ÏÍÍÉÓÓÉÏÎÓȱ ÅÎÕÍÅÒÁÔÅÄ ÔÈÅ -ïÔÉÓ ÁÎÄ issued scrip over the 

years from 1885 to 1921 in lands that are now parts of Manitoba, Saskatchewan, Alberta and the 

Northwest Territories.  The process for giving out scrip had many problems - inconsistencies in 

eligibility and how the scrip was administered and challenges in communicating with Métis people 

who were living in remote locations. Many Métis were convinced by land speculators to trade their 

land for money, leaving them landless, often migratory or living on road allowances.21 Currently Métis 

organizations have legal precedents and agreements on rights and self determination related to 

matters such as food harvesting and child welfare services.22 

  

                                                        
19 Bent, Kathy, Havelock, Joanne, & Haworth-Brockman, Margaret, Entitlements and Health Services for First Nations and 

Métis Women in Manitoba and Saskatchewan, 0ÒÁÉÒÉÅ 7ÏÍÅÎȭÓ (ÅÁÌÔÈ #ÅÎÔÒÅ ÏÆ %ØÃÅÌÌÅÎÃÅȟ 7ÉÎÎÉÐÅÇȟ !ÕÇÕÓÔ 2007. 

http://www.pwhce.ca/entitlementsHealthServices.htm  
20 6ÉÚÉÎÁȟ 9ÖÏÎÎÅȟ ȰMétis #ÕÌÔÕÒÅȱȟ ÉÎ !ÖÅÒÙȟ #ÈÅÒÙÌ ÁÎÄ &ÉÃÈÔÅÒȟ $ÁÒÌÅÎÅȟ kã-ËĂ-pѵ-isi-nakatamãkawiyahk - Our Legacy: Essays, 
University of Saskatchewan, Saskatoon, 2008, pp.175-176. 
21 Bent, op. cit., p. 18. 
22 Métis Nation of Saskatchewan, http://www.mn-s.ca/main/ 

http://www.pwhce.ca/entitlementsHealthServices.htm
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Historical Indian Treaties in Canada23 

  

                                                        
23 The Atlas of Canada, http://atlas.nrcan.gc.ca/site/english/maps/reference/national/hist_treaties/map.pdf 

http://atlas.nrcan.gc.ca/site/english/maps/reference/national/hist_treaties/map.pdf
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Treaties in Saskatchewan24 

  

                                                        
24 'ÏÖÅÒÎÍÅÎÔ ÏÆ 3ÁÓËÁÔÃÈÅ×ÁÎȟ 0ÕÂÌÉÃÁÔÉÏÎÓ #ÅÎÔÒÅȟ Ȱ3ÁÓËÁÔÃÈÅ×ÁÎ 4ÒÅÁÔÙ !ÒÅÁÓȱȟ 
http://www.fnmr.gov. sk.ca/community/maps/treaties . 

http://www.fnmr.gov.sk.ca/community/maps/treaties
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Métis Regions and Locals25 

 

                                                        
25 -ïÔÉÓ .ÁÔÉÏÎ 3ÁÓËÁÔÃÈÅ×ÁÎȟ Ȱ-ÁÐ ÁÎÄ ,ÉÓÔÉÎÇÓ ÏÆ -ïÔÉÓ 2ÅÇÉÏÎÓ ÁÎÄ ,ÏÃÁÌÓȱȟ  
http://www.mn -s.ca/main/resources/regions-and-locals  

http://www.mn-s.ca/main/resources/regions-and-locals
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Reading 3 

Post-Contact Timeline ɀ Canada and Saskatchewan 
Some Noteworthy Dates 

 

1763 to 1906 Royal Proclamation.  Established British protection over unsettled land belonging to 

Indian tribes and recognized Indian title to lands not already colonized. (Métis were 

not recognized.) 26  Issued by King George III to establish administration in territories 

ceded by France to Britain following the SÅÖÅÎ 9ÅÁÒÓȭ 7ÁÒ.  Recognized Indian 

hunting rights, forbade private purchase and only allowed ÆÏÒ ÔÈÅ ȰÓÁÌÅȱ ÏÆ ÌÁÎÄ ÂÙ 

Indian groups to authorized representatives of the British Monarch.  Established the 

constitutional framework for the negotiation of Indian treaties.27  

 

1850ȭs Province of Canada legislation.  In 1850 An Act for the Better Protection of the Lands 

and Property of Indians in Lower Canada, held Indian lands in trust for Indian people, 

but allowed the Commissioner of Crown Lands to do what he wished with that 

property.  An Act where the Better Protection of Indians in Upper Canada imposition, 

the property occupied or enjoyed by them from trespass and injury was an act to 

ÐÒÏÔÅÃÔ ÔÈÅ )ÎÄÉÁÎÓ ÁÎÄ ÔÈÅÉÒ ÌÁÎÄÓ ÆÒÏÍ ÁÂÕÓÅ ÕÎÔÉÌ ÔÈÅÙ ÂÅÃÁÍÅ ȰÃÉÖÉÌ ÏÒ 

ÁÓÓÉÍÉÌÁÔÅÄȱȢ In 1857 the Civilization of Indian Tribes Act expressly made assimilation 

its goal.28 

 

1870ȭs Fur trade communities. IÎ 3ÁÓËÁÔÃÈÅ×ÁÎȭÓ ÎÏÒÔÈ, fur trade communities with a 

largely First Nations and Métis population were established and thriving.  These 

communities included Cumberland House (the oldest continuous settlement in 

Saskatchewan), Île-à-la-Crosse, Buffalo Narrows, Southend (Reindeer Lake), Lac La 

Ronge, Pelican Narrows, Green Lake, La Loche and Fond du Lac.   

   

1871 to 1921  First Nations Treaties signed in Canada. The following treaties were signed covering 

portions of what is now Saskatchewan:   

Treaty: 2 in 1871   Treaty 6 in 1876 and 1889 

Treaty 4 in 1874   Treaty 8 in 1899  

Treaty 5 in 1875   Treaty 10 in 1906 

 

 

                                                        
26 3ÁÓËÁÔÃÈÅ×ÁÎ &ÉÒÓÔ .ÁÔÉÏÎÓ ÁÎÄ -ïÔÉÓ 2ÅÌÁÔÉÏÎÓȟ Ȱ4ÈÅ 2ÏÙÁÌ 0ÒÏÃÌÁÍÁÔÉÏÎ ÁÎÄ ".! !ÃÔȱȟ 
http://www.fnmr.gov.sk.ca/community/fn-history/3  
27 #ÁÎÁÄÉÁÎ %ÎÃÙÃÌÏÐÅÄÉÁȟ Ȱ2ÏÙÁÌ 0ÒÏÃÌÁÍÁÔÉÏÎ ÏÆ ΣΩΪΥȱȟ 
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0006990  
28 3ÁÓËÁÔÃÈÅ×ÁÎ )ÎÄÉÁÎ #ÕÌÔÕÒÁÌ #ÅÎÔÒÅȟ Ȱ(ÉÓÔÏÒÙ ÏÆ ÔÈÅ )ÎÄÉÁÎ !ÃÔȡ 0ÁÒÔ /ÎÅȱȟ Saskatchewan Indian, March 1978, V.8, N0.3, 
p. 4 http://www.sicc.sk.ca/saskindian/a78mar04.htm  

http://www.fnmr.gov.sk.ca/community/fn-history/3
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=A1ARTA0006990
http://www.sicc.sk.ca/saskindian/a78mar04.htm
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1876 and 1951 Indian Act. The Indian Act gave the federal government exclusive power over First 

Nations and their land, essentially making the people wards of the state.  It gave 

government power to control the ways in which bands governed themselves, 

created a legal definition for Indian status and promoted the policy of assimilation.  

The Act dealt with the management of reserve land and communal monies.  Indian 

Agents enforced government policies and managed the financial affairs of the 

reserves.  The Indian Act has been amended but is still in force.29 

 

1883 Residential schools.  Began as a national initiative. 

 

1884 Cree leadership.  Saskatchewan Cree leaders met with Canadian government agents 

ÔÏ ÄÉÓÃÕÓÓ /ÔÔÁ×ÁȭÓ ÆÁÉÌÕÒÅ ÔÏ ÌÉÖÅ ÕÐ ÔÏ ÔÈÅ ÁÇÒÅÅÍÅÎÔÓ ÒÅÁÃÈÅÄ ×ÉÔÈ ÔÈÅ 1ÕÅÅÎ ÁÓ 

compensation for the loss of lands and traditional livelihood.   

 

1885 Northwest Rebellion.  Led by Louis Riel, the Métis of Batoche rebelled against the 

Canadian Government as part of their continued movement to be recognized 

politically and to be supported in their efforts to ensure economic and social 

prosperity for their people.  Riel was hanged for treason.30 

 

1885 Big Bear imprisoned for treason. ,ÁÒÇÅÌÙ ÓÅÅÎ ÁÓ Á ÒÅÓÐÏÎÓÅ ÔÏ "ÉÇ "ÅÁÒȭÓ ÃÏÎÔÉÎÕÉÎÇ 

efforts to ensure that the treaties were honoured, Big Bear was falsely accused of 

supporting the Métis rebellion and was convicted of treason and imprisoned for two 

years.  In prison he became ill and died shortly after his release.  Eight warriors were 

also hanged for their involvement, the largest mass execution in Canadian history.31 

 

1867 British North America Act.  The BNA Act created the Canadian federation and 

established federal and provincial responsibilities and ensured that the federal 

ÇÏÖÅÒÎÍÅÎÔ ×ÏÕÌÄ ÂÅ ÒÅÓÐÏÎÓÉÂÌÅ ÆÏÒ Ȱ)ÎÄÉÁÎÓ ÁÎÄ ,ÁÎÄÓ ÒÅÓÅÒÖÅÄ ÆÏÒ ÔÈÅ )ÎÄÉÁÎÓȱȢ  

Métis people were not recognized. 

 

  

                                                        
29 Roberts, J. First Nations, Inuit, and Métis Peoples, Edmond Montgomery Publications, Toronto, 2006, p. 115-166. 
30 %ÁÒÌÙ #ÁÎÁÄÉÁÎÁ /ÎÌÉÎÅȟ ȱ#ÁÎÁÄÁ ÉÎ ÔÈÅ -ÁËÉÎÇȡ 4ÈÅ 2ÉÅÌ 2ÅÂÅÌÌÉÏÎÓȱȟ 
http://www.canadiana.ca/citm/specifique/rielreb_e.html  
31 Waiser, op. cit., p. 165. 

http://www.canadiana.ca/citm/specifique/rielreb_e.html
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1885 to c. 1921 Métis scrip.  Scrip was offered to many (but not all) Métis instead of treaties.  The 

federal government attempted to extinguish the Aboriginal title of the Métis by 

issuing scrip to the Métis individually.  The certificate entitled the bearer to a specific 

amount of land or money, but not a specific piece of land.  Offered in areas where a 

treaty had already been signed with Indian people or was being negotiated.  Twelve 

Ȱ(ÁÌÆ-Breed #ÏÍÍÉÓÓÉÏÎÓȱ ÅÎÕÍÅÒÁÔÅÄ ÔÈÅ -ïÔÉÓ ÁÎÄ issued scrip from 1885 to 1921 

in lands that are now parts of Manitoba, Saskatchewan, Alberta and the Northwest 

Territories.32  

 

ΣΪΪΧ ÔÏΣΫΥΡȭÓ Reserve Pass System.  The Pass System was instituted as a temporary measure 

during the Northwest Resistance of 1885 to control and monitor Indian people.  

Indian people had to get permission from the Indian Agent to leave the reserve.  An 

Indian person who was absent from the reserve without a Pass was classified as a 

criminal.  Neither the Indian Act nor any other Federal legislation empowered the 

Department to institute such a system.  The Pass System was still in use in the Treaty 

4, 5 and 7 areas as late as the mid 1930's. It was removed from the Indian Act in 

1951.33 

 

1897 to 1915 Prospering First Nations farm economies.  Farm economies prospered during these 

years.  After this time success was stifled by the federal rules that required a permit 

from the Indian agent to sell goods off-reserve and fines imposed upon white 

settlers who bought goods off reserve.34 

 

1905 Saskatchewan enters Confederation.  The Canadian government extinguished 

Aboriginal title in areas not covered by treaties in order to have unencumbered legal 

access to as much land and resources as possible in Saskatchewan.  The Canadian 

government promised to compensate First Nations people by way of services and 

support when necessary. 

 

1908 The Saskatchewan Elections Act.  Like many other provinces, upon entering 

Confederation, Saskatchewan disqualified Indians from voting.35 

 

  

                                                        
32 Bent, op. cit., p. 18. 
33 3ÁÓËÁÔÃÈÅ×ÁÎ &ÉÒÓÔ .ÁÔÉÏÎÓ ÁÎÄ -ïÔÉÓ 2ÅÌÁÔÉÏÎÓȟ Ȱ4ÈÅ 0ÁÓÓ 3ÙÓÔÅÍȱȟ http://www.fnmr.gov.sk.ca/community/fn-history/7  
34 Waiser, op.cit., p. 175. 
35 Government of Saskatchewan, The Saskatchewan Elections Act, S.S. 1908, c. 2, s. 11., as referenced in Moss, Wendy Moss 
and Gardner-O'Toole, Elaine, Ȱ!ÂÏÒÉÇÉÎÁÌ 0ÅÏÐÌÅȡ HÉÓÔÏÒÙ ÏÆ $ÉÓÃÒÉÍÉÎÁÔÏÒÙ ,Á×Óȱȟ "0-175E, Law and Government Division, 
Government of Canada, November 1987, Revised November 1991. http://dsp-psd.pwgsc.gc.ca/Collection-
R/LoPBdP/BP/bp175-e.htm#A. The Federal and Provincial Franchise(txt)  

http://www.fnmr.gov.sk.ca/community/fn-history/7
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1913 Directive to eÎÄ Ȱsenseless drumming and dÁÎÃÉÎÇȱȢ  Duncan Campbell Scott, Head 

of Indian Affairs for 20 years, as deputy superintendant general of Indian Affairs, 

issued a directive to put an end to Aboriginal cultural practices as part of his policy of 

assimilation which was grounded in a belief in the inherent violence of Aboriginal 

people and documented disdain for their culture and philosophy. Duncan is also 

famous for his remark, Ȱ) ×ÁÎÔ ÔÏ ÇÅÔ ÒÉÄ ÏÆ ÔÈÅ )ÎÄÉÁÎ ÐÒÏÂÌÅÍȢȱ36  

 

1917 Ottawa forbids the splitting and drying of fish by Aboriginal people.  Because of 

regulations such as this one, and intense and unrestricted commercial exploitation of 

the land by white settlers and trappers, the traditional livelihood of the Aboriginal 

peoples was greatly diminished37.   

 

1917 Soldier Settlement Act.  Over 72,000 acres of reserve land was appropriated and 

given to veterans of World War I.  Indian veterans were not eligible to receive the 

land. 

 

1920ȭs Emergence of Tribal Councils.  After the passing of the chiefs involved in the original 

treaty making a number of years previously, First Nations people began to re-

organize and formed the Protective Association for Indians and Treaties and other 

organizations.  These groups existed for the purposes of continuing to put pressure 

on the Canadian government to honour their treaty responsibilities.38  

 

1935 Saskatchewan Métis Society.  The Society was started by Joseph Ross and Henry 

McKenzie of Regina to solicit financial support from the government and settle land 

claims.39  

 

1936 John Baptiste Tootoosis travels to Ottawa.  Tootoosis was the Saskatchewan 

secretary for the League of Indians of Canada and highly regarded for his knowledge 

of First Nations traditions.  He travelled to Ottawa to advocate for the resolutions 

put forward by the League. 

 

1950 Inuit Right to Vote. "Esquimaux" were disqualified from voting federally in 1934. No 

exemptions were offered for those who served in the armed forces. The Inuit 

obtained the right to vote in 1950.40 

 

                                                        
36 Titley, Brian, A Narrow Vision: Duncan Campbell Scott and the Administration of Indian Affairs in Canada, University of 
British Columbia Press, Vancouver, 1986, pp 163-184. 
37 Waiser, op. cit., p. 268. 
38  Ibid., p. 243. 
39 Ibid., p.316. 
40 Moss, op. cit.  
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1960 Indian Right to Vote. Since colonial days, voting federally or provincially was 

essentially denied to most Indians through requirements concerning 

enfranchisement, property ownership, residence off-reserve and laws based on 

gender and racial discrimination.  Some exemptions were made for those who had 

served in the military.  In 1960 the federal government granted Indian people the 

universal right to vote federally without having to give up their Indian status. 41 

 

1961 Compulsory enfranchisement. The compulsory enfranchisement provisions of the 

Indian Act were eliminated in 1961, thus ending one of the key components that had 

ÓÕÐÐÏÒÔÅÄ )ÎÄÉÁÎ ÁÓÓÉÍÉÌÁÔÉÏÎ ÓÉÎÃÅ ÔÈÅ ΣΪΡΡȭÓȢ 42 

 

1969 Provincial right to vote.  Quebec was the last province to extend the right to vote to 

Indians after British Columbia (1949), Manitoba (1952), Ontario (1954), Saskatchewan 

(1960), P.E.I. (1963), New Brunswick (1963), and Alberta (1965).43 

 

1972 First jury duty.  Indian people could not serve on juries because they were not 

enfranchised.  Even after they had the federal and provincial franchises )ÎÄÉÁÎÓȭ 

names were omitted ÆÒÏÍ ÖÏÔÅÒÓȭ ÌÉÓÔÓ ÃÏÍÐÉÌÅÄ ÆÏÒ ÊÕÒÙ ÐÕÒÐÏÓÅÓȢ 4ÈÅ ÆÉÒÓÔ ÔÉÍÅ 

Indians served on a Canadian jury was January 24, 1972.44 

 

1976 Saskatchewan Indian Federated College affiliate d with the University of Regina.  

Formerly the Saskatchewan Indian Cultural College, the college affiliated with the 

University of Regina. 

 

1981 Kitsaki Development Corporation.  One of the first examples of incorporated 

economic development initiatives by First Nations communities.  Now called the 

Kitsaki Management Limited Partnership, they currently own shares in thirteen 

operating companies which provide employment for people in the La Ronge area.45  

 

1982 Canadian Constitution.  The Constitution defined Aboriginal people as including 

Indian, Métis and Inuit people. 46 

 

  

                                                        
41 Ibid.  
42 -ÁÐÌÅÌÅÁÆ×ÅÂȟ Ȱ4ÈÅ )ÎÄÉÁÎ !ÃÔȡ (ÉÓÔÏÒÉÃÁÌ /ÖÅÒÖÉÅ×ȱȟ http://www.mapleleafweb.com/features/the-indian-act-historical-
overview 
43 Moss, op. cit. 
44 Ibid. 
45 ,ÁÃ ,Á 2ÏÎÇÅ )ÎÄÉÁÎ "ÁÎÄȟ ȰKitsaki Management Limited Partnershipȱȟ http://www.llrib.ca/kmlp.php  
46 Government of Canada, Canadian Charter of Rights and Freedoms, Schedule B, Constitution Act, 1982, Articles 15,25 and 
28, http://laws.justice.gc.ca/en/charter/index.html  

http://www.llrib.ca/kmlp.php
http://laws.justice.gc.ca/en/charter/index.html
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1982 Canadian Charter of Rights and Freedoms.  Article 25 outlines Aboriginal and treaty 

rights, including those recognized by the Royal Proclamation, and any rights due to 

existing or future land claim negotiations.  Article 15 establishes quality under the law 

without discrimination, and particularly disallows discrimination based on race, 

national or ethnic origin, colour, religion, sex, age or mental or physical disability.  

Article 28 ensures that rights and freedoms are guaranteed equally to male and 

female persons.47 

 

1985 Bill C-31. Allows reinstatement of women and their children who had lost their Indian 

Status due to marriage with a non- Status Indian or a non-Indian, and for people who 

had lost their Status through voluntary or involuntary enfranchisement. 48 

 

1991 to 1996 Royal Commission on Aboriginal Peoples.  The themes of the report were: 

governance, land and economy, social and cultural issues and the North. The report 

also looked at women, youth, urban and historical perspectives. Through public 

hearings Aboriginal communities across Canada were visited. Wide-ranging 

recommendations called for a complete restructuring of the relationship between 

Aboriginal and non-Aboriginal peoples.49 

 

1992 Treaty Land Entitlement.  Saskatchewan and twenty-five First Nations signed the 

Treaty Land Entitlement Framework Agreement.  Eight separate but similar 

agreements with individual First Nations have been signed since.  This agreement is a 

recognition that First Nations did not receive the land to which they were entitled 

under the treaties.  First Nations will receive approximately $595 million over 12 years 

to buy up to 2.28 million acres of land to add to their reserves.50  

 

2003 First Nations University of Canada.  Saskatchewan Indian Federated College became 

the First Nations University of Canada and a full member of the Association of 

Universities and Colleges of Canada. The University operates with a Board of 

Governors under the jurisdiction of the Indian Governments of Saskatchewan, the 

Federation of Saskatchewan Indian Nations.51  

 

  

                                                        
47 Ibid.  
48 Bent et. al., and 'ÏÖÅÒÎÍÅÎÔ ÏÆ 3ÁÓËÁÔÃÈÅ×ÁÎ &ÉÒÓÔ .ÁÔÉÏÎÓ ÁÎÄ -ïÔÉÓ 2ÅÌÁÔÉÏÎÓȟ Ȱ&ÉÒÓÔ .ÁÔÉÏÎÓ (ÉÓÔÏÒÙȰ 
http://www.fnmr.gov.sk.ca/community/fn-history 
49 4ÈÅ #ÁÎÁÄÉÁÎ %ÎÃÙÃÌÏÐÅÄÉÁȟ ȱ!ÂÏÒÉÇÉÎÁÌ 0ÅÏÐÌÅÓȟ 2ÏÙÁÌ #ÏÍÍÉÓÓÉÏÎ ÏÎȱȟ 
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=a1ARTA0011169  
50 3ÁÓËÁÔÃÈÅ×ÁÎ &ÉÒÓÔ .ÁÔÉÏÎÓ ÁÎÄ -ïÔÉÓ 2ÅÌÁÔÉÏÎÓȟ Ȱ4ÒÅÁÔÙ ,ÁÎÄ %ÎÔÉÔÌÅÍÅÎÔÓȱȟ http://www.fnmr.gov.sk.ca/lands/tle/ 
51 University of Regina, 2011-2012 Undergraduate Calendar, p. 285. 

http://www.fnmr.gov.sk.ca/community/fn-history
http://www.thecanadianencyclopedia.com/index.cfm?PgNm=TCE&Params=a1ARTA0011169
http://www.fnmr.gov.sk.ca/lands/tle/
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2005 Kelowna Accord.  The Accord was the result of a process of policy negotiations 

around the need for action and a new relationship between the Government of 

Canada and Aboriginal peoples.  Cross-Canada roundtables covered health, lifelong 

learning, housing, economic opportunities, negotiations, and accountability with 

First Nations, Inuit, and Métis sessions.  The Accord resulted in agreements between 

federal, provincial, and territorial governments and leaders of five national aboriginal 

organizations ÉÎÃÌÕÄÉÎÇ ÔÈÅ .ÁÔÉÖÅ 7ÏÍÅÎȭÓ !ÓÓÏÃÉÁÔÉÏÎ ÏÆ #ÁÎÁÄÁȟ to improve 

conditions for Aboriginal peoples. 52  It has not yet been implemented.  

 

2010 Rights of Indigenous Peoples.  On November 12, the Government of Canada 

announced it would endorse the UN Declaration on the Rights of Indigenous 

Peoples, a non-binding document that describes the individual and collective rights 

of indigenous peoples around the world.53  

                                                        
52 Patterson, Lisa L., ȰAboriginal Roundtable to Kelowna Accord: Aboriginal Policy Negotiations, 2004-2005ȱȟ Political and 
Social Affairs Division, Parliament of Canada, May 4, 2006.   
53  !ÂÏÒÉÇÉÎÁÌ !ÆÆÁÉÒÓ ÁÎÄ .ÏÒÔÈÅÒÎ $ÅÖÅÌÏÐÍÅÎÔ #ÁÎÁÄÁȟ ȰCanada's Statement of Support on the United Nations 
Declaration on the Rights of Indigenous Peoplesȱȟ http://www.ainc-inac.gc.ca/eng/1309374239861  

http://www.ainc-inac.gc.ca/eng/1309374239861
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Reading 4 

The Devastating Effects of Residential Schools  

Unveiling the Dark Side of Canadian History 

 

The Residential and Industrial School System in Canada was a systematic attempt to eradicate the 

indigenous culture, worldview, and way of life.  The atrocities that occurred during this time have had 

devastating and lasting effects on Aboriginal communities across Canada.  The negative 

consequences that resulted from this system have rippled down from generation to generation and 

can still be seen to this day.  The tragic legacy of residential schooling is a major factor in high rates of 

substance abuse, suicide, mental health problems, and family dysfunction. 

 

The concept of assimilating the indigenous people by using formal education was first introduced by 

%ÕÒÏÐÅÁÎ ÍÉÓÓÉÏÎÁÒÉÅÓ ÁÓ ÆÁÒ ÂÁÃË ÁÓ ÔÈÅ ΣΨΡΡȭÓȢ  4ÈÅ Indian Act of 1874 placed further responsibility 

on the federal government to assimilate children by means of education.  This legislation set the stage 

for the organization of a systematic attack on indigenous culture.  The Residential School system was 

born out of racist thought that was pervasive throughout white Canada that perceived indigenous 

peoples ÁÓ ÂÅÉÎÇ ȰÕÎÃÉÖÉÌÉÚÅÄȱ ÁÎÄ ÁÎ ÉÎÈÅÒÅÎÔ ÐÒÏÂÌÅÍ ÆÏÒ ÔÈÅ ÆÕÔÕÒÅ ÓÕÃÃÅÓÓ ÏÆ #ÁÎÁÄÉÁÎ ÓÏÃÉÅÔÙȢ   

 

Throughout the history of the Residential School System, Indian, Inuit and Métis and Inuit children 

were separated from their families at a very young age, stripped of their language, culture, and 

traditional ways, and forced to take on the beliefs of white, Christian Canada.  Not only did residential 

schooling fracture bonds between children and their families and brutally cut the transmission of 

cultural identity, survivors of the system have reported horrific accounts of physical, sexual, 

emotional, and spiritual abuse.  It is estimated that over 100,000 children attended these residential 

schools across Canada.   

 

!ÌÔÈÏÕÇÈ ÍÏÓÔ ÒÅÓÉÄÅÎÔÉÁÌ ÓÃÈÏÏÌÓ ×ÅÒÅ ÃÌÏÓÅÄ ÁÎÄ ÃÅÁÓÅÄ ÏÐÅÒÁÔÉÏÎ ÂÙ ÔÈÅ ÍÉÄ ΣΫΩΡȭÓȟ ÔÈÅ ÌÁÓÔ 

school did not shut its doors until 1996.  This school was located in Saskatchewan.  Unfortunately, it is 

not because of a sudden shift in moral thinking that brought the residential school system to an end.  

)Î ÔÈÅ ΣΫΧΡȭÓ ÉÔ ×ÁÓ ÅÓÔÁÂÌÉÓÈÅÄ ÔÈÁÔ ÒÅÓÉÄÅÎÔÉÁÌ ÓÃÈÏÏÌÓ ×ÅÒÅ ÎÏÔ ÁÓÓÉÍÉÌÁÔÉÎÇ the children as 

successfully as the government had planned.  Further, many people at this time held the belief that 

ȱÔÈÅ ÎÁÔÉÖÅÓȱ ÓÈÏÕÌÄ ÉÎ ÆÁÃÔ ÎÏÔ ÂÅ ÇÉÖÅÎ ÅÄÕÃÁÔÉÏÎÁÌ ÔÏÏÌÓ ÁÎÄ ÓËÉÌÌÓ ÂÅÃÁÕÓÅ ÔÈÉÓ ×ÏÕÌÄ ÍÁËÅ ÉÔ 

possible for them to compete with whites for jobs and positions in Canadian society.   

 

The Residential and Industrial School System was indeed a dark period in Canadian history.  Without a 

true understanding of the history of residential schools it is impossible to grasp the devastating 

effects that it has had on Aboriginal people across Canada.    
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Residential Schools Institutional Timeline54 

 

1620-1680 ɀ Boarding schools were established for Indian youth by the Récollets, a French order in 

New France, and later the Jesuits and the female order the Ursulines. This form of schooling lasted 

until the 1680s. 

 

1800's ɀ Missionaries were running several institutional schools.  

 

1820ȭs ɀ Early church schools were run by Protestants, Catholics, Anglicans and Methodists. 

 

1842 ɀ Bagot Commission recommended training children in manual labour schools far from parents. 

 

1857 ɀ Gradual Civilization Act legislated the assimilation of Indians. 

 

1860 ɀ Indian Affairs was transferred from the Imperial Government to the Province of Canada. The 

Imperial Government had changed its policy from fostering the autonomy of native populations 

through industry to assimilating them through education. 

 

1847 ɀ Egerton Ryerson recommended domestic education and religious instruction for the Indian 

population, focusing on agricultural training. This became a model for residential schools with 

government funding.  

 

1870-1910 ɀ Period of assimilation where the clear objective of both missionaries and government was 

to assimilate Aboriginal children into the lower fringes of mainstream society. 

 

1876 ɀ Indian Act legislated all Indian peoples as Wards of Federal Government. 

 

1879 ɀ Davin Report called for church-run, off-ÒÅÓÅÒÖÅȟ ȰÁÇÇÒÅÓÓÉÖÅ ÃÉÖÉÌÉÚÁÔÉÏÎȱ ÓÃÈÏÏÌÓȢ 

 

1883 ɀ Industrial Schools were built far from reserves to limit parental and cultural influence. 

 

1920 ɀ Indian Act legislated compulsory attendance; children were forcibly taken/ parents fined or 

jailed. 

 

1931 ɀ 80 residential institutions were in operation. 

                                                        
54 Assembly of First Nations http://www.afn.ca/residentialschools/history.html  
*ÁÎÅ /ȭ(ÁÒÁ ×ÉÔÈ 0ÁÔÒÉÃÉÁ 4ÒÅÂÌÅȟ Ȱ2ÅÓÉÄÅÎÔÉÁÌ #ÈÕÒÃÈ 3ÃÈÏÏÌ 3ÃÁÎÄÁÌȡ 4ÈÅ ,ÅÇÁÃÙ ÏÆ 3ÈÁÍÅȱȟ Macleans, June 26, 2000, as 
ÒÅÐÒÉÎÔÅÄ ÏÎ Ȱ4ÈÅ #ÁÎÁÄÉÁÎ %ÎÃÙÃÌÏÐÅÄÉÁȱ ×ÅÂÓÉÔÅȟ 
http://www.encyclopediecanadienne.ca/index.cfm?PgNm=TCE&Params=M1ARTM0012194 
 #"# .Å×Ó Ȱ! ÔÉÍÅÌÉÎÅ ÏÆ ÒÅÓÉÄÅÎÔÉÁÌ ÓÃÈÏÏÌÓȟ ÔÈÅ 4ÒÕÔÈ ÁÎÄ 2ÅÃÏÎÃÉÌÉÁÔÉÏÎ #ÏÍÍÉÓÓÉÏÎȱȟ -ÁÙ ΣΨȟ ΤΡΡΪȟ 
http://www.cbc.ca/news/canada/story/2008/05/16/f-timeline-residential-schools.html   

http://www.afn.ca/residentialschools/history.html
http://www.encyclopediecanadienne.ca/index.cfm?PgNm=TCE&Params=M1ARTM0012194
http://www.cbc.ca/news/canada/story/2008/05/16/f-timeline-residential-schools.html
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1948 ɀ There were 72 residential schools with 9,368 students. 

 

1974 ɀ After the government gave control of the Indian education program to band councils and 

Indian education committees over 34 per cent of staff members had Indian status. 

 

1975 ɀ A provincial Task Force on the Educational Needs of Native Peoples heard recommendations from 

native representatives to increase language and cultural programs and improve funding for native 

control of education.  

 

1979 ɀ Only 15 residential schools were still open in Canada. Indian Affairs created initiatives including 

attempts to make the school administration more culturally aware of the needs of Aboriginal 

students. 

 

1980's ɀ Adult students began disclosing sexual and other abuses while attending the schools. 

 

1986 ɀ The United Church of Canada formally apologized to Canada's First Nations people. 

 

1989 ɀ Non-Aboriginal orphans at Mount Cashel Orphanage in Newfoundland made allegations of 

sexual abuse by Christian Brothers at the school. The case paved the way for litigation for residential 

school victims. 

 

1990 ɀ Phil Fontaine, leader of the Association of Manitoba Chiefs, demanded that the Catholic Church 

recognize the physical and sexual abuse suffered by students at residential schools. 

 

1991 ɀ The Missionary Oblates of Mary Immaculate offered an apology to Canada's First Nations 

people.  

 

1993 ɀ The Anglican Church offered an apology to Canada's First Nations people. 

 

1994 ɀ The Presbyterian Church offered a confession to Canada's First Nations people. 

 

November 1996 ɀ The Royal Commission on Aboriginal Peoples devoted a chapter to residential 

schools. 

 

1996 ɀ The last federally run residential school, the Gordon Residential School, closed in 

Saskatchewan. 

 

1997 ɀ Phil Fontaine was elected National Chief of the Assembly of First Nations. 
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January 7, 1998 ɀ Report by the federal government, Gathering Strength: Canada's Aboriginal Action 

Plan included Statement of Reconciliation: Learning from the Past. Canadian government recognized 

and apologized to those who experienced physical and sexual abuse at Indian residential schools.  

 

1998 ɀ The United Church's General Council Executive offered a second apology to the First Nations 

people of Canada for the abuse incurred at residential schools.  

 

1998 ɀ The Assembly of First Nations established the Indian Residential Schools Resolution Unit. 

 

2001 ɀ Canadian government began negotiations with the Anglican, Catholic, United and Presbyterian 

churches to design a compensation plan.  

 

December 12, 2002 ɀ Presbyterian Church settled Indian residential schools compensation.  

 

March 11, 2003 ɀ Agreement reached for the Canadian government to pay 70% of the compensation 

and the Anglican Church of Canada 30%, to a maximum of $25 million to compensate victims with valid 

claims of sexual and physical abuse at Anglican-run residential schools. 

 

September 19, 2007 - The federal government-approved agreement to provide nearly $2 billion to the 

former students who had attended 130 residential schools under the Indian Residential Schools 

Settlement Agreement.  

 

April 28, 2008 ɀ The federal government announced the commencement of the Truth and 

Reconciliation Commission on residential schools. 

 

June 11, 2008 ɀ Prime Minister Stephen Harper apologized to former students of native residential 

schools. 

 

April 29, 2009 ɀ Pope Benedict XVI expressed "sorrow" to a delegation from Canada's Assembly of 

First Nations for the abuse and "deplorable" treatment that Aboriginal students suffered at Catholic 

church-run residential schools.  

 

June 10, 2009 ɀ The federal government appointed the Truth and Reconciliation Commission for 

residential schools. 
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Saskatchewan Residential Schools 

  

 
  

  

  

  (AN) Anglican Church  

(BP) Baptist 

(MD) Methodist 

(OO) Other 

(PB) Presbyterian Church  

(RC) 
Roman Catholic 

Church  

(UC) 
United Church of 

Canada  

 

 

SK-1 Battleford Industrial School (RC) Battleford opened 1883; closed 1943. 

 

SK-2 Beauval Indian Residential School (RC) Beauval; opened 1895; closed 1983;  

now Meadow Lake Tribal Councilôs Beauval Indian Education Centre. 

 

SK-3 Cowesses Indian Residential School (Marieval Indian Residential School) (RC)  

Marieval; opened 1936; closed 1975. 

 

SK-4 Crowstand Indian Residential School (PB) Kamsack; opened 1888; closed 1913. 

 

SK-5 St. Michaelôs Indian Residential School (Duck Lake Indian Residential School)  

(RC) Duck Lake; opened 1892; closed 1964. 

 

SK-6 Emmanuel College (AN) Prince Albert; opened 1865; closed 1923. 

 

SK-7 File Hills Indian Residential School (File Hills Colony School) (MD) Okanese  

Reserve; opened 1889; closed 1949. 

 

SK-8 Gordon Indian Residential School (AN) Punnichy; opened 1889; new school built  

in 1911, burned down in 1929; reopened 1930; Government takes over school 1969;  

closed 1996 

 

SK-9 Guy Indian Residential School (RC) Sturgeon Landing; opened 1926; closed 1964. 

 

SK-10 Ile-à-la-Crosse Indian Residential School (RC) Ile-à-la- Crosse; opened 1878;  

closing date unknown 

 

SK-11 Lake La Ronge Mission Indian Residential School (AN) La Ronge; opened 1914; 

 new school built in 1920; closed 1947. 

 

SK-12 Muscowequan Indian Residential School (RC) Lestock; opened 1932;  

closed 1981 

 

SK-13a Prince Albert Indian Residential School (St. Albans Indian Residential School) (AN) Prince 

Albert; opening date unknown; closed 1951 

 

SK-13b Prince Albert Indian Residential School (All Saints Indian Residential School) (AN) Prince 

Albert; opened in 1865; amalgamated with St. Albans in 1951 to become Prince  

Albert Indian Residential School in 1951 

 

SK-13c Prince Albert Indian Residential School (AN) Prince Albert; opened in 1951;  

closed 1964 

 

SK-14 QuôAppelle Indian Residential School (Fort QuôAppelle Indian Residential School; Lebret 

Indian Residential School) (RC) Lebret; opened 1884; school burned down in  

1908; closed 1969 

 

SK-15 Regina Indian Residential School (PB) Regina; opened 1890; closing date  

unknown 

 

SK-16 Round Lake Indian Residential School (MD) Whitewood; opened 1886;  

closed 1950. 

 

SK-17 St. Anthonyôs Indian Residential School (Onion Lake Catholic Indian  

Residential School) (RC) Onion Lake; opened 1891; closed 1968. 

 

SK-18 St. Barnabas Indian Residential School (Onion Lake Indian Residential School) 

(AN) Onion Lake; opened 1893; school burned down in 1943; closed 1951. 

 

SK-19 St. Phillips Indian Residential School (Keeseekoose Day School) (RC) Kamsack; 

opened 1899; closed 1965. 

 

SK-20 Thunderchild Indian Residential School (Delmas Indian Residential School) (RC) 

Delmas; opened 1933; school was burned down by students in 1948 

http://www.afn.ca/residentialschools/sask_schools.html
http://www.afn.ca/residentialschools/sask_schools.html
http://www.afn.ca/residentialschools/sask_schools.html
http://www.afn.ca/residentialschools/sask_schools.html
http://www.afn.ca/residentialschools/sask_schools.html
http://www.afn.ca/residentialschools/sask_schools.html
http://www.afn.ca/residentialschools/sask_schools.html
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Reading 5 

The Rights of Indigenous Peoples 
 

The United Nations Convention on Genocide states that genocide is any of a number of acts committed 

with the intent to destroy, in whole or in part, a national, ethnic, racial or religious group by: 

1. Killing members of the group; 
2. Causing serious bodily or mental harm; 
3. Deliberately inflicting conditions of life calculated to bring about its physical destruction in 

whole or in part; 
4. Imposing measures intended to prevent births within the group; 
5. Forcibly transferring children of the group to another group.55 

 

  

Cree students attending the Anglican Lac La Ronge mission school
56

 

  

                                                        
55 United Nations, Convention on the Prevention and Punishment of the Crime of Genocide, New York, 9 December 1948,  
http://www.un.org/millennium/law/iv-1.htm  
56 Ȱ4ÈÏÕ 3ÈÁÌÔ .ÏÔ 4ÅÌÌ ,ÉÅÓȱȟ #ÒÅÅ ÓÔÕÄÅÎÔÓ ÁÔÔÅÎÄÉÎÇ ÔÈÅ !ÎÇÌÉÃÁÎ-run Lac La Ronge mission school in La Ronge. Lac La 
Ronge, Saskatchewan, March 1945. Bud Glunz, National Film Board of Canada , PA 134110 

http://www.un.org/millennium/law/iv-1.htm
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K-7 File Hills 

Indian Residential School  

 

   

 

 

 

 

 

SK-11 Lake La Ronge Mission  

Indian Residential School 
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Former Residential School Student 

The school is gone now.  But the hill where it stood is visible, down a dusty gravel road, from Lorne 

Pratt's grandmother's house on the George Gordon First Nation in Saskatchewan. Sitting  at the 

kitchen table, Pratt looks out the window and remembers the evening when, as a 12-year-old student, 

he tried to commit suicide on the second floor of the old brick residence - the only way he could think 

of to escape the constant sexual abuse he had suffered over a five-year period.  Now 32, an elegant 

man with high cheekbones and deep, sad eyes, Pratt recalls how he wrapped an elastic belt around 

his neck and hanged himself from the metal frame of his bunk bed, feeling the elastic pull, struggling 

for breath, finally blacking out.  He was saved when school employees cut him down and rushed him 

to a hospital in Regina, where he remained in a coma for five days.  When he was finally discharged, 

he was sent home to his mother, Leona, in Saskatoon - never to return to the school.  "It was," Pratt 

says, "the happiest day of my life."58  

                                                        
57 Photos from Assembly of First Nations, http://www.afn.ca/residentialschools/history.html# , 
www.afn.ca/residentialschools/photos.html 
58 /ȭ(ÁÒÁȟ ÉÂÉÄȢ  

http://www.afn.ca/residentialschools/history.html
http://www.afn.ca/residentialschools/photos.html
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Activities 

Activity 1 

Review - Colonization and the Historical Context 
 

Answer the following statements as True (T) or False (F). 

 

1. The government wanted children to attend schools that were located near their reserves. _____ 
 
2. Residential schooling not only attacked First Nations languages, but storytelling too. _____ 
 
3. The loss of traditional parenting skills is perhaps one of the most profound outcomes of the 

residential school system. _____ 
 
4. Missionaries respected the beliefs of Aboriginal peoples. _____ 
 
5. Aboriginal societies were largely governed by unwritten customs and codes of conduct. _____ 
 
6. Many children in the residential schools died from tuberculosis because they were not 

hospitalized. _____ 
 
7. Treaty 4 was signed on September 15, 1874. _____ 
 
8. Today, there are a total of 36 signatories to Treaty 4. _____ 

 
Match the word with the correct definition.   

1. Reserves ___ 
 
2. Status Indian ___ 
 
3. Colonization ___ 
 
4. Assimilation ___ 
 
5. Indian Act ___ 
 
6. Cultural genocide ___ 
 
7. Treaties ___ 
 
8. Treaty Indian ___ 
 
 

A. An agreement between two states that has been formally 
concluded and ratified. 

 

B. %ØÔÅÒÍÉÎÁÔÉÏÎ ÏÆ Á ÐÅÏÐÌÅȭÓ ÃÕÌÔÕÒÅ. 
 

C. A person who is registered as an Indian under the Indian Act.  
 

D. Defined who was an Indian. 
 

E. Invasion, dispossession and subjugation of a people. 
 

F. A process in which a cultural group is absorbed by another and 
takes on its cultural traditions. 

 
G. Areas of land set aside for the use of Status Indians. 

 
H. Indian who belongs to a First Nation that signed a treaty with the 

Crown. 
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Answer Key - True or False: 

 

1. False ɀ Ȱ)Æ ÔÈÅÓÅ ÓÃÈÏÏÌÓ ÁÒÅ ÔÏ ÓÕÃÃÅÅÄȟ ×Å ÍÕÓÔ ÎÏÔ ÈÁÖÅ ÔÈÅÍ ÎÅÁÒ ÔÈÅ ÂÁÎÄÓȠ ÉÎ ÏÒÄÅÒ ÔÏ 
educate the children properly we must separate them from their families.  Some people may say 
ÔÈÁÔ ÔÈÉÓ ÉÓ ÈÁÒÄȟ ÂÕÔ ÉÆ ×Å ×ÁÎÔ ÔÏ ÃÉÖÉÌÉÚÅ ÔÈÅÍ ×Å ÍÕÓÔ ÄÏ ÔÈÁÔȢȱ  

Source: A federal cabinet minister, 1883, in Miller, J.R., Skyscrapers Hide the Heavens: A History of 

Indian-White Relations in Canada, University of Toronto Press, 1989, p. 298. 

 

2. True ɀ ȰGovernment and church officials who ran federal and provincial schools and, later, 
teachers in provincial schools took hold of the storytelling that systematically shapes the thinking 
and dreams of a people.  Through school curricula, they have transmitted stories that claim to tell 
history, what is right and wrong, what it means to be successful, and what constitutes the very 
nature of the world.  Stories, like language, embody culture.ȱ  
 

In an effort to resist cultural erosion by the mainstream media, the Inuit Broadcasting Corporation 

ÈÁÓ ȰȣÔÕÒÎÅÄ ÔÈÅ ÔÏÏÌÓ ÏÆ ÍÁÓÓ ÍÅÄÉÁ ÉÎÔÏ Á form of storytelling that resonates with the oral 

ÔÒÁÄÉÔÉÏÎÓ ÏÆ ÔÈÅ )ÎÕÉÔȢȱ ȣ ȰIn fact, Aboriginal communication societies in Canada have established 

Aboriginal language use as vital to their storytelling.  But, in many parts of Canada, Aboriginal 

peoples no longer speak their language.  Where English and French have become common, the 

focus is on making sure that Aboriginal stories are not only told, but are told by Aboriginal 

peopleȢȱ 

Source: Castellano, Marlene, Davis, Lynne and Lahache, Louise, Editors, Aboriginal Education:  

Fulfilling the Promise, University of British Columbia Press, 2001, pp. 26-27. 

 
3. True ɀ Ȱ3ÕÒÖÉÖÏÒÓ ÏÆ ÔÈÅ ÓÃÈÏÏÌÓ ËÎÅ× ÏÎÌÙ ÔÈÅ ÒÉÇÉÄȟ ÁÕÔÈÏÒÉÔÁÒÉÁÎȟ ÁÎÄ ÅÍÏÔÉÏÎÁÌÌÙ ÄÉÓÔÁÎÔ 

discipline of the teachers and caretakers in the schools. This became the way many of them then 
controlled their own families. As each person learns to parent from their parents, so the effects of 
poor parenting skills became a legacy of successive generations. Several writers have noted, "how 
dysfunctional patterns of behaviour may be seen in the adult children of former students, leading 
them to conclude that: 'native child-rearing patterns have been indelibly marked by residential 
ÓÃÈÏÏÌÓ ÉÎ ×ÁÙÓ ÔÈÁÔ ×ÉÌÌ ÌÁÓÔ ÆÏÒ ÇÅÎÅÒÁÔÉÏÎÓȢͻͼȱ 

Source: Where are the children? Healing the legacy of the residential schools 

 http://www.wherearethechildren.ca/en/bookcase/grades-11-12/chapter-3.html 

 

4. False ɀ ȰSeveral religious orders also came to the New World to convert the Aboriginal peoples.ȱ 
Source:  Roberts, J. First Nations, Inuit, and Métis Peoples, 

Edmond Montgomery Publications, Toronto, 2006, p.81. 

  

http://www.wherearethechildren.ca/en/bookcase/grades-11-12/chapter-3.html
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5. True ɀ ȰBefore European explorers arrived in North America; First Nations and Inuit peoples lived 
within their traditional territoriesȣȢÔheir cultures and traditions ranged from nomadic lifestyles, 
such as those of the Plains peoples, to more permanent communities, such as the Haudenosaunee 
(Iroquois). First Nations and Inuit peoples felt a strong connection with nature, and their ways of 
living were closely linked to the land.  Although Aboriginal societies did not have centralized, 
official governments in the way that Europeans societies did, they were self-governing through 
unwritten customs and codes of conduct.ȱ  

Source:  Roberts, J. First Nations, Inuit, and Métis Peoples, 

Edmond Montgomery Publications, Toronto, 2006, p. 88. 

 

6. True ɀ ȰThe ongoing outbreaks of tuberculosis at the schools were taking a toll on the students' 
lives.  This disease spread quickly through the poorly ventilated and overcrowded school 
dormitories, and the malnourished and physically weakened students easily succumbed to the 
infection.  Thousands of residential school children died from tuberculosis and from the many 
other ailments they contracted at the schools.ȱ   

Source: Where are the children? Healing the legacy of the residential schools. 

 http://www.wherearethechildren.ca/en/blackboard/page-7.html 

 

ȰȣÔÈÅ ÇÏÖÅÒÎÍÅÎÔȭÓ ÕÎÏÆÆÉÃÉÁÌ ÁÔÔÉÔÕÄÅ ×ÁÓ ÔÈÁÔ ÔÈÅÙ ×ÅÒÅÎȭÔ ÉÎÔÅÒÅÓÔÅÄ ÉÎ ÔÈÅ Indians and 

%ÓËÉÍÏÓ ÂÅÃÁÕÓÅ ÔÈÅÙ ×ÅÒÅ ÄÙÉÎÇ ÒÁÃÅÓ ÁÎÄ ×ÏÕÌÄÎȭÔ ÌÁÓÔ ÌÏÎÇȢ 4ÈÅÙ ÄÅÍÏÎÓÔÒÁÔÅÄ ÔÈÉÓ ÁÔÔÉÔÕÄÅ 

in not hospitalizing Indians and Eskimos with tuberculosis.ȱ 

Source: The Globe and Mail, Friday, May 29, 1953. 

 
7. True ɀ Treaty 4 was signed on September 15, 1874 between Her Majesty the Queen of Great Britain 
ÁÎÄ ΣΥ ÓÅÐÁÒÁÔÅ #ÒÅÅ ÁÎÄ 3ÁÕÌÔÅÁÕØ .ÁÔÉÏÎÓ ÁÔ &ÏÒÔ 1Õȭ!ÐÐÅÌÌÅȢ 4×ÅÎÔÙ-three First Nations, 
including the Assiniboine, later signed adhesion to Treaty 4.  

Source: File (ÉÌÌÓ 1Õȭ!ÐÐÅÌÌÅ 4ÒÉÂÁÌ #ÏÕÎÃÉÌ, http://www.fhqtc.com/pdfs/treaty_4_history.pdf 

 
8. True ɀ 29 First Nations are from Saskatchewan, and 7 are from Manitoba. The Treaty 4 territory 

covers most of southern Saskatchewan, part of western Manitoba and part of southern Alberta.  
3ÏÕÒÃÅȡ &ÉÌÅ (ÉÌÌÓ 1Õȭ!ÐÐÅÌÌÅ 4ÒÉÂÁÌ #ÏÕÎÃÉÌ, http://www.fhqtc.com/pdfs/treaty_4_history.pdf 

  

  

http://www.wherearethechildren.ca/en/blackboard/page-7.html
http://www.fhqtc.com/pdfs/treaty_4_history.pdf
http://www.fhqtc.com/pdfs/treaty_4_history.pdf
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Answer Key-Matching:  

 

1. G.  Reserves are land bases with which Indian status is integrally connected that was set aside for 
Indians and held in trust by the government through the Department of Indian Affairs. 

 
2. C.  Status Indians are people who have their names listed on the official Indian Register maintained 

by the federal government.  Status Indians are entitled to certain rights and benefits under the 
law.  Non-status Indians are those people who consider themselves Indians or members of a First 
Nation but whom the government does not recognize as Indians under the Indian Act, either 
because they are unable to prove their status or have lost status rights. (Many women lost their 
status rights by marrying non-Aboriginal First Nations or other men who did not have Indian 
Status.) Non-Status Indians do not have the same rights and benefits as Status Indians.  

 
3. E.  Colonization profoundly affected the culture and sovereignty of the indigenous peoples. 
 
4. F.  Europeans came to acquire land or goods and, in the process, effected changes to the lives of 

the indigenous people, imposing, often by force, Europeans cultures, traditions, and ways of life. 
This is the process of assimilation. 

 

5. D.  Under the Indian Act ÎÏÔ ÏÎÌÙ ÄÉÄ ÉÔ ÄÅÆÉÎÅ ×ÈÏ ×ÁÓ Ȱ)ÎÄÉÁÎȱȟ )ÎÄÉÁÎÓ ÄÉÄ ÎÏÔ ÈÁÖÅ ÔÈÅ ÆÕÌÌ ÒÉÇÈÔÓ 
of Canadian citizens. For example, they did not have the right to vote. To end this, it introduced a 
policy of enfranchisement (to grant the right to vote). 
 

6. B.  The residential schools isolated the children and many had no contact with their families and 
communities for years. When the children returned home many no longer could speak their first 
language. The children no longer understood or practiced their traditions and customs. They no 
ÌÏÎÇÅÒ ÓÈÁÒÅÄ ÔÈÅÉÒ ÆÁÍÉÌÙȭÓ ÂÅÌÉÅÆÓ ÁÎÄ ÖÁÌÕÅÓȢ -ÁÎÙ ÐÅÏÐÌÅ ÈÁÖÅ ÕÓÅÄ ÔÈÅ ÔÅÒÍ ÃÕÌÔÕÒÁÌ ÇÅÎÏÃÉÄÅ 
to describe the effect of residential schools on individuals and entire communities. 

 

7. A.  Since the 1870s, many First Nations people have claimed that treaties have been misinterpreted 
and that many treaties have not been honored. For example, the treaties did not include some 
oral promises made by government negotiators. 

 
8. H.  Treaty Indians is a term for Status Indians who belong to a First Nation that signed a treaty with 

the government.  
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Activity 2 

The Legacy of Residential Schools 
 

 
Thomas Moore before and after his entrance into the Indian Residential School in Regina59 

 

 
1Õȭ!ÐÐÅÌÌÅ )ÎÄÉÁÎ 2ÅÓÉÄÅÎÔÉÁÌ School 60 

 Why are the tipis outside the gates?  (See next page for the answer.*) 

                                                        
59 ȰThomas Moore before and after his entrance into the Indian Residential School in Regina in Saskatchewan in 1874, 
Library and Archives Canada /NL-022474 
60 O.B. Buell / Bibliothèque et Archives Canada / PA-ΣΪΤΤΦΨȟ Ȱ,ͻïÃÏÌÅ ÉÎÄÕÓÔÒÉÅÌÌÅ ÉÎÄÉÅÎÎÅ ÄÅ &ÏÒÔ 1ÕͻÁÐÐÅÌÌÅ ÅÔ ÄÅÓ ÔÉÐÉÓ Û 
ÌͻÅØÔïÒÉÅÕÒ ÄÅ ÌÁ ÃÌĖÔÕÒÅ ÄÅ ÌͻïÃÏÌÅȟ ,ÅÂÒÅÔȱȟ 1884, Indian Industrial Schools Album [graphic material] (R8236-0-7-E).2 de 
ÌͻïÃÏÌÅ ÉÎÄÕÓÔÒÉÅÌÌÅ ÉÎÄÉÅÎÎÅȟ %ØÈÉÂÉÔÉÏÎÓ ÎÏÔÅ Ȱ1ÕÅ ÓÏÎÔ ÌÅÓ ÅÎÆÁÎÔÓ ÄÅÖÅÎÕÓȩ ,ͻÅØÐïÒÉÅÎÃÅ ÄÅÓ ÐÅÎÓÉÏÎÎÁÔÓ ÁÕÔÏÃÈÔÏÎÅÓȱȟ 
Archives nationales du Canada. 2002.06.18 - 2003.02.03, http://collectionscanada.gc.ca/pam_archives  

http://collectionscanada.gc.ca/pam_archives
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$ÁÒÌÅÎÅȭÓ 3ÔÏÒÙ61 

 

The legacy of residential schools lives on among the children of residential school survivors, and even 

among the children of their children.  The following story describes how one child of a residential 

school student, Darlene Isaac-Downey, finally found peace in her troubled life. 

 

Abused by those who were supposed to protect her from most of her first 26 years, Darlene vividly 

recalls how her mother shoveÄ Á ÄÉÒÔÙ ÃÌÏÔÈ ÄÉÁÐÅÒ ÄÏ×Î ÈÅÒ ÔÈÒÏÁÔ ÂÅÃÁÕÓÅ ÓÈÅ ÈÁÄÎȭÔ ÃÌÅÁÎÅÄ ÈÅÒ 

room properly.  Some of her teeth were knocked out. Her mother took her into the bathroom and 

ÁÂÒÕÐÔÌÙ ×ÉÐÅÄ Á×ÁÙ ÔÈÅ ÂÌÏÏÄ ÔÈÁÔ ×ÁÓ ÄÒÉÐÐÉÎÇ ÄÏ×Î ÈÅÒ ÆÁÃÅȢ  Ȱ) ×ÁÓ ÓÃÒÅÁÍÉÎÇȟ ÍÏÍÍÙȟ 

momÍÙȟ ÍÙ ÔÅÅÔÈ ÁÒÅ ÇÏÎÅȦȱ ÓÈÅ ÓÁÉÄȢ  Ȱ) ÃÏÕÌÄÎȭÔ ÂÒÅÁÔÈÅȢȱ  $ÕÒÉÎÇ ÙÅÔ ÁÎÏÔÈÅÒ ÉÎÃÉÄÅÎÔȟ ÈÅÒ ÍÏÔÈÅÒ 

stabbed her in the back for not putting enough water in a pot for spaghetti. 

 

%ÖÅÎÔÕÁÌÌÙȟ $Ï×ÎÅÙ ÇÒÅ× ÓÏ ÔÉÒÅÄ ÏÆ ÈÅÒ ÐÁÉÎȠ ÓÈÅ ×ÁÎÔÅÄ ÔÏ ÐÏÉÓÏÎ ÈÅÒ ÍÏÔÈÅÒȭÓ drink, hoping the 

abuse would stop.  Although she suffered cruelty at the hands of her mother, Downey now 

ÕÎÄÅÒÓÔÁÎÄÓ ÈÅÒ ÍÏÔÈÅÒȭÓ ÂÅÈÁÖÉÏÒȢ  (ÅÒ ÍÏÔÈÅÒ ÉÓ Á ÓÕÒÖÉÖÏÒ ÏÆ Á "ÒÉÔÉÓÈ #ÏÌÕÍÂÉÁ ÒÅÓÉÄÅÎÔÉÁÌ ÓÃÈÏÏÌȟ 

×ÈÅÒÅ ÓÈÅ ×ÁÓ ÂÅÁÔÅÎ ÁÎÄ ÁÂÕÓÅÄȢ  Ȱ3ÈÅ ×ÁÓ ÏÎÌÙ ÐÁÓÓÉÎÇ ÏÎ ×ÈÁÔ ÓÈÅ ×ÁÓ ÔÁÕÇÈÔȟȱ ÓÔÁÔÅÓ $Ï×ÎÅÙȢ 

 

)Î ΣΫΫΫȟ $Ï×ÎÙ ×ÅÎÔ ÂÁÃË ÔÏ ÈÅÒ ÒÅÓÅÒÖÅ ÉÎ &ÏÒÔ 3ÔȢ *ÁÍÅÓȟ "Ȣ#Ȣȟ ÔÏ ÖÉÓÉÔ ÈÅÒ ÍÏÔÈÅÒȭÓ ÇÒÁÖÅȢ  Ȱ) ÌÅÆÔ Á 

ÙÅÌÌÏ× ÒÏÓÅȟȱ ÓÈÅ ÓÁÉÄȢ  4ÈÅ ÎÅØÔ ÙÅÁÒ ÓÈÅ ×ÅÎÔ ÔÏ Á Ó×ÅÁÔ ɉÌÏÄÇÅɊȢ  Ȱ)Ô ×ÁÓ ÔÈÅÒÅ ) ÐÒÁÙÅÄ ÁÎÄ ÁÓËÅÄ 

ÔÈÅ #ÒÅÁÔÏÒ ÔÏ ÈÅÌÐ ÍÅ ÆÏÒÇÉÖÅȢȱ  $ÕÒÉÎÇ ÔÈÅ Ó×ÅÁÔȟ $Ï×ÎÅÙ ÓÁ× Á ÂÒÉÇÈÔ ÌÉÇÈÔ ÁÎÄ ÆÅÌÔ ÓÏÍÅÏÎÅ 

ÂÒÅÁÔÈÅ ÏÎ ÈÅÒȢ  )Ô ×ÁÓ ÔÈÅ ÍÏÍÅÎÔ ÈÅÒ ÐÒÁÙÅÒÓ ×ÅÒÅ ÁÎÓ×ÅÒÅÄȢ  Ȱ) ÃÒÉÅÄȟ ËÎÏ×ÉÎÇ ÔÈÁÔ ÁÔ ÌÏÎÇ ÌÁÓÔ ) 

ÈÁÄ ÍÁÄÅ ÐÅÁÃÅ ×ÉÔÈ ÍÙ ÍÏÍȢȱ 

 

 !ÆÔÅÒ ÌÏÏËÉÎÇ ÁÔ ÔÈÅ ÐÉÃÔÕÒÅÓ ÁÎÄ ÒÅÁÄÉÎÇ $ÁÒÌÅÎÅȭÓ ÓÔÏÒÙȟ ÄÉÓÃÕÓÓ ÙÏÕÒ ÁÎÓ×ÅÒÓ ÔÏ ÔÈÅ ÑÕÅÓÔÉÏÎÓ 

that appear below. 

1. How would you feel if, as a child, you were forcibly removed from your home and separated 
from your family for an extended period of time? 

2. How do you think this would affect your relationship with your family? 
3. How do you think it would affect your life as an adult? 

 

*Answer from previous question on previous page: 

Parents of the children had to camp outside the gates of the residential schools in the hopes of having 

a chance to see their children. 

 

Supplementary Discussion Questions 

1. Do you believe colonization still exists in any form in Canadian society today?  

2. What changes are happening to overcome and go beyond the effects of colonization? 

                                                        
61 Excerpted from Atkinson, Gord, Ȱ3ÔÒÏÎÇ 7ÏÍÁÎ 3ÏÎÇȟȱ Windspeaker, December 2004, p.6. 
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MODULE 3: THE EFFECTS OF CULTURE 

LOSS ON IDENTITY 

 

Module Outline 
 

Overview  

As in every culture, it is very important to consider the stages of personal identity development when 

looking at family practices, values, beliefs and attitudes. 

 

Colonization greatly harmed the cultural identity of Aboriginal people in Canada.  Aboriginal spiritual 

leaders, families and communities encourage the development of cultural identity, but there are 

challenges in maintaining or regaining cultural practices.  Aboriginal people are often living in two 

different cultures.  

 

Goal  

To define the effects of culture loss on identity. 

 

Objective 

To learn about culture loss and how it affects identity. 

 

Key Concepts 

¶ The Indian Act was first passed by the Canadian Government in 1876 and although it has had some 
amendments, it is still enforced today. It defines who can claim Indian status, rights and duties of 
Status, the reserve system and self-government.  Different terms are used to label people and it is 
ÉÍÐÏÒÔÁÎÔ ÔÏ ÕÎÄÅÒÓÔÁÎÄ ÔÈÅÓÅ ÔÅÒÍÓȟ ×ÈÁÔ ÔÈÅÙ ÍÅÁÎ ÆÏÒ !ÂÏÒÉÇÉÎÁÌ ÐÅÏÐÌÅȭÓ ÒÉÇÈÔÓ ÁÎÄ ÁÂÉÌÉÔÙ ÔÏ 
ÁÃÃÅÓÓ ÓÅÒÖÉÃÅÓȟ ÁÎÄ ÈÏ× ÔÈÅÙ ÁÆÆÅÃÔ !ÂÏÒÉÇÉÎÁÌ ÐÅÏÐÌÅȭÓ sense of identity. 

¶ Identity crisis is confusion, or an uncertainÔÙ ÁÂÏÕÔ ÏÎÅȭÓ ÐÌÁÃÅ ÉÎ ÓÏÃÉÅÔÙ ÁÎÄ ÔÈÅ ×ÏÒÌÄȢ %ÒÉËÓÏÎ 
ÂÅÌÉÅÖÅÄ ÔÈÁÔ ÏÎÅȭÓ ÉÄÅÎÔÉÔÙ ÃÒÉÓÉÓ ÆÉÒÓÔ ÏÃÃÕÒÒÅÄ ÄÕÒÉÎÇ ÁÄÏÌÅÓÃÅÎÃÅ ÁÎÄ ×ÁÓ ÔÈÅ ÍÏÓÔ ÓÉÇÎÉÆÉÃÁÎÔ 
conflict a person would face.  His ideas can be used to look at how Aboriginal people have been 
affected by colonization. 

¶ Today many Aboriginal people are reconnecting with their culture, traditions, and languages. 
 

Tools 

¶ %ÒÉËÓÏÎȭÓ )ÄÅÎÔÉÔÙ -ÏÄÅÌ 

¶ Cradle Board Craft and Grandmother Teachings 
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Readings 

1. Identifying Terms 
2. The Effects of Culture Loss on Identity 

 
Activities 

1. Using %ÒÉËÓÏÎȭÓ )ÄÅÎÔÉÔÙ -ÏÄÅÌ  
2. Cradle Board Craft and Grandmother Teachings 

 
Websites 

¶ Aboriginal Cultural Identity 
http://www2.brandonu.ca/Library/cjns/19.1/cjnsv19no1_pg1-36.pdf 

¶ Re-conceiving Notions of Aboriginal Identity 
http://iog.ca/sites/iog/files/content_files/1-Bourassa_Peach_paper.pdf  

¶ The Indian Act: Historical Overview 
Jay Makarenko, Judicial System & Legal Issues, June 2, 2008. 

http://www.mapleleafweb.com/features/the-Indian-act-historical-overview  
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#ÈÉÌÄÈÏÏÄ ÁÎÄ !ÄÏÌÅÓÃÅÎÃÅȱȢ 2ÅÔÒÉÅÖÅÄ ÆÒÏÍ 
http://psychology.about.com/od/theoriesofpersonality/a/psychosocial_2.htm. April 19, 2010. 

¶ %ÌËÉÎÄȟ $ÁÖÉÄȟ Ȱ%ÒÉË %ÒÉËÓÏÎȭÓ %ÉÇÈÔ !ÇÅÓ ÏÆ -ÁÎȱȟ 3ÕÐÐÌÅÍÅÎÔÁÌ 4ÅÁÃÈÉÎÇ (ÁÎÄÏÕÔÓȟ -ÏÄÕÌÅ )))Ȣ 
Scribd, http://www.scribd.com/doc/38202601/EriksonsEightAgesofMan.   

¶ Métis National Council, Retrieved from www.Metisnation.ca/who/index.html  April 13, 2010.  

¶ Government of Canada, The Indian Act as referenced in Multicultural Canada, 
http://www.multiculturalcanada.ca. April 19, 2010. 

¶ Pettipas, K., Severing the Ties that Bind: Government Repression of Indigenous Religious Ceremonies 
on the Prairies, University of Manitoba Press, 1994. 

¶ Saskatchewan Education, Social Studies 30: Canadian Studies Curriculum Guide, Regina, 2007. 
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¶ 3ÁÓËÁÔÃÈÅ×ÁÎ ,ÅÁÒÎÉÎÇȟ Ȱ!ÂÏÒÉÇÉÎÁÌ 4ÈÅÍÅÄ ,ÅÓÓÏÎ 0ÌÁÎÓ ɀ 3ÕÐÐÌÅÍÅÎÔÁÌ 2ÅÓÏÕÒÃÅÓȱ 
http://www.saskschools.ca/curr_content/aboriginal_res/supplem.htm#12prins 

¶ Sherryl Whitehawk, http://www.whitehawk.ca 

¶ Waldram, James B, Editor, Aboriginal Healing in Canada: Studies in Therapeutic Meaning and 
Practice, Aboriginal Healing Foundation, Ottawa, 2008. 
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Readings 
Reading 1 

Identifying Terms62 
The intent of providing these working definitions is not to make distinctions which separate or label 

people. The intention is to clarify, educate, and create a sense of belonging and commonality for all. 

 

First Nations  

A term that came into common usage in the 1970s to replace the word "Indian", this term is the used 

to refer to the ÃÏÌÌÅÃÔÉÖÅ ÎÁÔÉÏÎÓ ÏÆ #ÁÎÁÄÁȭÓ ÆÉÒÓÔ ÐÅÏÐÌÅȢ  !ÌÔÈÏÕÇÈ ÔÈÅ ÔÅÒÍ Ȱ&ÉÒÓÔ .ÁÔÉÏÎȱ ÉÓ ×ÉÄÅÌÙ 

used, no legal definition of it exists.  Among its uses, the term "First Nations people" refers to both 

Status and Non-Status individuals.  The term "First Nation" has been frequently used to replace the 

×ÏÒÄ ͼÂÁÎÄͼ ÉÎ ÔÈÅ ÃÏÍÍÕÎÉÔÙȭÓ ÎÁÍÅȢ 

 

Indian  

The use of this term dates back to the time of Christopher Columbus.  He named the people he met 

on the eastern shores of the Americas ȰIndiansȱ when he was trying to find a route to India. 

Historically, the Federal Government used this label when referring to First Nations people.  

 

Aboriginal  

The term refers to the original inhabitants of a place or the descendants of the original inhabitants of 

North America.  The Canadian Constitution recognizes three groups of Aboriginal people - Indians, 

Métis people and Inuit.  These are three separate peoples with unique heritages, languages, cultural 

practices and spiritual beliefs. 

 

Inuit  

The Inuit live throughout most of the Canadian Arctic and Subarctic in: 

¶ the territory of Nunavut,  

¶ the northern third of Quebec in an area called Nunavik,  

¶ the coastal region of Labrador, in an area called Nunatsiavut, 

¶  in various parts of the Northwest Territories, mainly on the coast of the Arctic Ocean and 
formerly in the Yukon. 

  Collectively these areas are known as Inuit Nunangat. 

 

Métis  

A person who self-identifies as Métis, is of historic Métis Nation Ancestry, is distinct from other 

Aboriginal peoples and is accepted by the Métis Nation. 

                                                        
62 Adapted from  Saskatchewan Learningȟ Ȱ!ÂÏÒÉÇÉÎÁÌ 4ÈÅÍÅÄ Lesson Plans ɀ 3ÕÐÐÌÅÍÅÎÔÁÌ 2ÅÓÏÕÒÃÅÓȱ 
http://www.saskschools.ca/curr_content/aboriginal_res/supplem.htm#12prins  

http://www.saskschools.ca/curr_content/aboriginal_res/supplem.htm#12prins































































































